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The purpose of this treatise is to bring to light

some of the conceptions that educators have of the library and its
librarian. The study was prompted by the discovery of a lack of

information regarding the library in
report is concerned with two things:
views the library and its librarian,
in the teacher training institutions

teacher training textbooks. This
how the public school educator
and what attempt is being made
to offer instruction in the use

of library facilities. Data was gathered by questionnaires and by
examinations of the education textbooks being used in the
institutions. The study is limited in scope to the state of Kentucky
and the textbooks examined are those used in the basic introductory
courses in education. Only four of the textbooks examined gave
in-depth coverage of the iibrary at one location in the text worthy
of a topical reference in the table of contents. A list of some of
the items that should be in a chapter on the library's role in public

school education is included.
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The library profession has been concerned abaut its image {for years,
We ilike to shrug off the old sterotvped impression of the librarian - tha*
mousy little woman, spectacles siidin ng dewn her nose, hair pulled back severe

in a carsless bun, with a pencil stuck haphazardly through iuj Slippiﬂg around

in place an d shushing her patrons. She is the typical librarian of the eartoon
ard comic strip, the kind I'm still told jokes about. "This is the happicst
day of my life, All the books are in but one, and it's due tomorrow!" Ue feel
curselves snugly veyond this description, We point with pride to ‘sur beautiful
edifices of architectural splendor, our tr-mendous collections, our inercased
cireulation, our hetter educated personnel, and rest comfortably, thinlking our
image has changed. Cur scarcity in numbers has placed a high premium on: ovy
services, i have achieved faculty status in our institutions of higher learr-

ing and feel we have won the fight to prove ourselves the educational equal of

the rrofessional aducators, GCur image, despite the tremendou rowth of o
libraries, may not, however, have changed as much as we would like to thirk.

If our physical image is distorted might nol. our functional image also
be open to question? Can we be certain that our public understands the role
the librarian plays in the operation of our libraries? The distinction between
the attendant at the ecirculation’ desk, the file clerk at the catalog, the page
in the stack, and the librarian in the office, -frequently fuse together in the
mind of the laymea, Often they fuse together in the mind of the professional

“ell, who all too often engages in the clerical, The assumption that every-

mw

ong who works in libraiies is a librarian, is not uncomrmon. We have no cap to

wear 1’ké the nurse who is easily identifiable among the aides in a hospital,

te've had little time to train our assistants in basic library techniques and

‘wheh a member of our public asks the desk attendant a complex reference ques-

tion which he is unable to answer, in the eye of the publie, the "librarians®
are not verv helpful. Thus our professionalish is impugned and our image
Larnishes.
In addition to our blurred physical and functional image of the libr ar'
n, the physical and functional image of the library itself is open to epec-

ia &
ulation. Our libraries started out as mere aepésitaries for books and the
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ilbrariens ere the attendants hired to look after the quarters and the col=
lartions, As the collections grew, the job of the librarian becamé more con-

plex. Selection and organization cailed for highly skilled and educatcd per-

a8

o]
e

corvel familior with the ever-widening growtl in information and cepable

E,W

devising an ever-expandalle classification scheme, As municipal support was

solicited for maintenance of the depository, refcrence services were offered

a5 an extra dividend, Servicing thz needs of the individual becare part of the

librarians job, a job met by the establishment of refercnce departments anl

readgers! advisory services in every major library in the country., The caliber
of service, however, was dependent on the umount of financial suppert the 1i-
brary could mustc:,

In the tremecndous information explosion of the post torld Var II world,

cur libraries are trying to keep pace with the immediate informaticn demands o2
an ever-increasing information-conscious public. Television ! ]
reading as a source of entertainment, and our libraries are being used more
and more for information that can be quickly acquired and easily digested, i
are trving to meet this need, however, in the same way we met the justificstion
of publie financial support years ago., We expect the reference librarian to

=

meet the individual need of the individual patron when what is called for is

nass education of all students, enabling them to search out information ex
itiously and intelligently for themselves. Until this i3 done, it is my con-
I

)

tention, that the image of the library and the librarian will remain blurrcd.

r.‘

ne concept of tlie library o o mere depositcr-, despite its inclusion of ths
N .3 ]

=3

multi-media, and the librarian as an attendant, will prevail, and our public
vill not gain the maximum benefit of the facility we have werked so hard to
build up for them.

The purpoge of this treatise is to bring to light some of the conception-
that our educational colleaguos have of the library and its librarian, It was
prompted by a recent experience I had when asked to speak to an intrcductory
educabion class on the role of the library in the public schocl. Admittedly,

I had been asked to conduct the class for the purpose of showing the prospec-
c

w:'ﬂ'

tive hers how to utilize a resource person to enhance their clasasroom

ea
teaching, as much as I had been asked, to increase the subject ccntent of the
o .

discussion. I was told what chapter in their textbook the students hzd been
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assimed to read, and that I might want to browse through it. The disb@rtiénﬁ
that appeared in that 1946 coprighted took were an insult to thé'prcfessitnj
especially those remarks regarding educational. requirements and job opportun-
itics, OCver a period of months, I glanced at other education texthooks and
diccovered something even more disturbing. I found an absence of informaticn
regarding the library in the teacher training texttooks., Despite what the
guidelines of the state of Kenbucly said regarding teaching of library services
in the. education courses, il appeared that prospective teachers were not being
given any information regarding the role that the library played in the teach-
ing and learning experience. I determined that my casual examination called
for a more thorough investigetion of educaticn textbooks in the light of their
library references,

In this report I am attempting to discover tvo things: how the public
school educator views the library and its librariéng and what attemwt is being
made in our teacher training institutions to offer instruction in the use of
library facilities, T shall do this by questionnaires and examination of tha
education textbooks being used in these institutions. The study will be limited
in scope to the ;' ste of Kentucky and the textbooks examnined will bhe those used
in the basic introductory courses in education,

I will attempt to answer the following questions and hopefully offer
some recommendations. That image of the library and its role in educacion is

eing given through the education texts in our teacher training programs? Vhat
instruction in use of the college library is offered students cnrolled in our
institutions of higher learning that might modify instruction given in the
teacher training programs? VWhat impression of the library are the teachers and
the students likely to get from such in struction? What are the implications of
the image, calling for responsible action on the part of the education and the
library profession? ,

I wish to thank Dr. Charles \esley Simms, Director of Education at Union
College, for his sage advice and assistance in helping me amass the textiooks
and other materials for examination., I should also like to thank Mr. James B,
MeFzrrin, Union College, Librarian, for patiently and cheerfully accepting tie
extra burden of a short-handed staff while I was abgent from my library duties,

Thanks are also due Mrs. Lois Buis, the library technlclan who has afforded ine

vi



the opportunity to spread my professional vings, my Hentor who has read this

mseript with an eye for clarity of thought ond typed it with an air ef pride

and involvement, IFost of all, hovever, I want to thank a library-minded collere

acministration for insisting that librarians share, as faculty cquals, the ri;
to be granted sabbatical leave %o pursue whatever resecarch interests they con

Justify.

”

[y}

V.B.S.

Urdion College
Barbourville, Kentucly
January 1970

5
vii

O

ERIC

Aruitoxt provided by Eic:



Defining the Problem
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The Dopartrent ot Education of the state of Kentucky issues regulator.
Auidalines to insure thrt all teacher training institutions in the state follow
aﬁc@H able practices, policies and procedures for teacher education end cerbi-
fication, In the 1947 edition of Kenhucky Teacher Tiducation _and Certifi

it states that the guidelines treflect the hest Lhinking in the state and in

~ation

the nation with respzct to tha preparation of teachers and other professicnal
school personnel,' nk
‘n addition to setting down requirements for certification of school

personnel; the guidelines also indicate the content of some of the courses re-
quired for prgfeséi@nal preparation of teachers. One finds that a student

pplying for elementary or seconcary certification must have from two to six
semester hours in Introduction to Education and/or School Drganizﬂtian Tae
state allows that "this area may be offered as a course or as a unit in ancther
courze or incorporated in another area of the professional bl@ck_“g

i|L.!|

The content of this course/or unit is spelled out as follows:

"Preparation in this area should include a study of
teaching as a profession; the purpese of education in

a democracy; an analysis of the function of schools to-
day; a study of classroom and schcool organizaticn; the
teacher's expanding role in the educational porgrem (sic);
an analysis of each phase of the school program including
guidance services, library s ervices, evaluation and re-
porting on a sysiem-wide, school-wide, and on &n individ-
ual basis, ete,'-

This studr is based on the premise, to which 'leading educators have
testified, that all the teachers in the state of Kentucky should have an analy-
sis of library services in either an introduction to education. course, a school
organization course or in some other area of the professional block,

1
Kentucky, Cepartment of Education, Kentucky Teacher Education and
rertification, Educational Bulletin, v,35, no.3. (1967 ed.; Frankfor:: Depart--
ment of Education, 1967) Foreword,

gjbla.s 71, 97. Later repeated verbatim in Teacher Iducetion Circular
no. 253 (Revision of no. .246) dated April 17, 1968, Sec. 3b of the Guidelines
for_the Pr;paraplansgértlé%ga dion for Secondary School Teachers.

Ibid., 70-71, 96-97.




ith this proposition in mind, tiis investigation has been limited to
b e

thuzz textbooks being used in tha introduction to edu atlan or school orponi-

r“n

zation courses, or its equivalent whatever the narie, in the teacher training
institut 1Dﬁ7ﬁ"§&é@
“‘x
. Kentucky teacher training institutions are defined as those four-ycar,

lullv accrﬁstfd senior colleges listed in the tenth edition of I

. . . I
Uilversities and Colieses.'t

They are as follows:

Asbury College, VAilmore, Kentucky
* Bellarmine College, Louisville
Berea College, ]
Brescia College, Gxensbar
Campbellsville College, Campbellsvilie
## Catherine 3palding Cillege, Louisvillc
Centre College, Danvilie
Cumberland College, Wiiliamshurg
Eastern Kentucky University, Riclriond
Ceorgetown Collese, Georgetown
Kentucky State College, Frankfort
Hentucky lesleyan College, Cwensboro
Morehead State University, Morehead
Murray State University, Kurray
**  Nazareth College of Kﬁhtu2K1, Nazareth
Pikeville College, Pikeville
Themas More College, Fort litchell
Transylvania College, Lexington
Union Ccllege, Barbourville
University of Kentucky, Lexington
University of Louisville, Louisville
Ursuline College, Louisville
Western Kentucky University, Bowling Green

wlen
e

* Bellarmine-Ursuline have merged
* Nazareth and Catherine Spalding merged August 1969
into Spaldi ng Ct‘:ﬂ lege

QUESIIONNPIRE I
In order to determine the textbooks being used by the Kentucky teacher
training institutions for their introductory-education course, a questionnaire

(10th ed. ;

bot tis A. S;nglataﬁv (ed.), American Universities and Collesss
Washington, D, C.: fmerican Council on Education, 1960), p.546-57.

O
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was dsvised as the most expedient approach. Every attempt was made to allow
for facility in filling out data and all but two questions could be answered
by checking the appropriate response (copy appended). The questionnaires, along
with a return self-addressed envelope, were sent to the Directors of Education,
by name vhere they could be verified, along with a cover letter (copy appended)
explaining the purpose of the research.

Since all the colleges in the state do not label their courses the sane,
-aﬂd since the state offered the schools the opuion of studying the library ser-
vices in either of two courses, the guestionnaire had to be worded in such a
way as to establish the course in which the subject was being covered., It is
not within the scope of this paper to study all education texts, only those
used to back up the course covering the library unit.

The first question thus asked was whether students, pfepariﬁg Tor the
teaching field, had a unit on the role of the library in the school. Next, in
which course the subject was treated, and then, the name of the textbook used
for that course, The fourth question was submitted to establish whether the
oducation directors were satisfied with their choice of text, The answers to
these four questions would be all that was really essential to this study.

The maﬁner in which the unit was presented to the students was considercd
as being of interest, however, By a series of statemants to be checked, an
attempt was made to learn whether the unit was covered by an assigned reading
from the textbook, with or without classroom discussion, -whether another book
was assigned and if' so what book, If there was a classroom discussion on the
unit, an attempt was made to disééver who led the discussion. The directors
asked whether there was a film used to aupment the assigrment, a visit to a
school library or any other device used to enhance the presentation.

Realizing that some colleges offer formal, instruction in the use of hooks
and libraries, this too was felt %o be a question appropriate to the purpose
of the questionnaire. If such instruction was offered at a given college there
could possibly be some justification for a different approach to the role of
the school library for their students., An attempt was made to learn the nature
of such instruction if available, Was it an elective or required course, a
mere [reshman orientation, or, instruction on the library offered in an English

class? Other alternatives could be filled in,
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The final question was aimed at the backzround in use of books and 1i-
braries on the part of the director filling out the questionnaire, They werc

asked to check vhether they had ever hed a graduate course in educational re-

search, on undergraduate coursc in the use of books and libraries, 2 unit on
the library in an undergraduate English class (or other class) or any other
nstruction, Fearing that such a question suggesting that they had no training

in use of books and libraries might be offensive. to them, the statement, ex-

perience gained from years of library use, was inserted.

RESFONGE TO QUESTIONNAIRE I

One could not expect a 1.C0% response from the questionnaires though it
appeared that 1f there was to be a response it would be immediate. Of the
twenty-three questionnaires sent out, sixteen replies were received. Seven
vere bacle within the first weel, five the second week, with the others returning
over a two month period. One school did not return the questionnaire but the
head of the library program responded by letter answering some of the questions,

In response to the first question, ten schools reported that they do nct
present a unit on the school library in their education courses. There was
obviously some ambiguity in the vording of the question as some of the responscs
indicated that instruction in use of the college 11brary was confused for
studying the role of the school library in an éducatlcn course, Two re uan
were thus eliminated as meaningless. Four institutions replied that a unit on
the role of the library in the school was taught. Only three of them, however,
named the course and gave the text used. The units were taught in courses
called Instructional Materials, Professional Drlentatlgn and Intreduction to
Education. A1l four schools expressed dissa_lsfacticn with the teit they ticra
using,
E In ansver to the question on how the library unit was taught in these
four institutions, one school reported an assipgned reading from the te:thool
and none had assigned an outside reading or project., Three schosls had a
librarian in to lead the discussion with the fourth school reporting a "con-
stent emphasis on the significance of the school library in the school progron,t
Three of the schools reported a visit to a school library and one, the use of

films. One reported a visit to the Library Learning Resource Center for a

b



lecture demonstration given by the librarian,

The questions dealing with the availability of instruction in use
of books and libraries revealed that ten schools had some type of formal in-
strostion, One school reported an elective course with one hour credit and a
‘modest enrollment." Five schools offer a freshman orientation on use of the
library and nine schools repcrted the English classes as offering such in=
struction. Three of the schools reported discussion on use of materials
education courses, namely, Fundamental of Elementary Educati@ng_Méth@ds, and
Instructioral Materials courses. One uses the curriculum library for in-
structional purposes. ,

Though the questionnaire was sent to the directors of the department of
cducation over the state, six answers came back from delegated faculty. Eleven
of the respondents had a course in educational research at the gradugte\level
two had an undergraduate course in use of books and libraries, five had in-
struction in an English class, Twelve checked that they had experience gained
from years of library use, One assistant professor of education who filled
out the questionnaire was a trained librarian herself at both the elementary
and college 1EVEI.J;CHEAr25pDﬁdEHt was the head of the department of library

sclence,
ANALYSIS OF QUESTIONNAIRE I

questionnaire had failed to give the answer antlclpated It seemed llkely that
the unit on the library would be by-passed by some schools but the extent to
vhich it was ignored was unexpected, Twelve of the reporting schools vere rot
giving any attention whatsoever to the role of the public school library in
their education courses., The faulty assumption had been made that the teacher
training institutions in Kentucky were following more closely the guidelines
set out by the state Department of Education,

The four gchgals that did report a unit on the librery expressed dig-
satisfaction with the;r textbook, This fact raised an interesting question,
Did the other twelve schools skip the unit because their textbock did not men:.-
tion the library? To determine this answer, bvmusJ,yj the texts they were

using would have to be examined. The questionnaire had not devulged this in-




formation. , _

Of those schools offering a unit on the role of the school library,
only one stated that the textbook was the basis of the assignment, This would
lead one to suspect that the other three schools may not héve hhad a unit in
the textbook worthy of an assignment; however, this did not Jeter them frem
teaching the unit, Hopefully it would seem to indicate that the schools were
Qonvinceé that the library's role should be studied, textbook or not,

' In analyzing the method the schools employed to teach the unit, it
should be noted that a librarian handled the classroom discussion in all cases,
two specifically noting the college librarian., In three instanccs a librarian
was called in ind in the fourth instance, the instructor was herselfl a librar-
izn. It would appear that the teachers were aware of the value of having a
specialist present the unit, In the case of the three teachers who wzre non-

- specilalists, it is conceivable that they might also have felt their own inade-
quacy to handle the subject. That three of the schnols felt the subject war-
ranted a field trip to a school iibrary for a first hand observation on util-
ization of school library facilities indicates the importance attributed tc
the wnit,

The question relative to instruction ir. library .use at the college leval
produced the fact that only one school out of the sixtesen was making any at-
tempt to offer a lay course on use of the library to its stvdents., This.criy s
was an elective offered in the department of library science for a one hour
credit with a "vewy modest enrollment." The appended notation is most sigﬁis
ficant, vcounselling services is aware of it and are starting to boost enrcll-
ment." Though four schools do not offer instruction of any kind to their stu-
dents, one of these offers the unit on the role of the library in its educabion
course, Five institutions offer both a freshman orientalion on library usage
as well as instruction in an English class.” Four schools offer instruction
only in the English class, It seems obvious that the schools of Kentuclky feel
- that there is no need for any depth-instruction in the use of the library.
However, the question is raised as to the reliability of these statistics.
Would the education director know what instruction is being offercd students
in other departments of the school?

The library background of the respondents revealed that eleven of the

™
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sixteen respondents had taken a course in educational research at the graduale
level with two of them having had an undergraduate course in books and librar-
ies. One must remember, however, that thres of the respondents were librarians.
donetheless it would appear that the majority of the education directors and
teachers at the graduate school ievel have had a course in the techniques of
educational research, It seems epparent, Eowever; that a teacher must get +o
graduate school before any formal hard-core instruction is offered and then
obviously it is not a requirement of all graduate schools or all. respondent.s
would have checked the answer. One can't help but wonder if after having»
taken a course in the techniques of educational research, the respondent hadn't
Tal 2t perhaps there was more 4o the use of the library than is apparent to
whe average»stUﬁent; and if they did, why didn't these educators pay more at-

tention to the role of the library in their edncation classes. 1

QUESTIONNAIRE II _

A new approach had to be made to those schools that aid not answer the
questionnaire, There were seven of them: Eellarmine, Brescia, Centre, Pike-
ville, Transylvania, University of Kentucky and University of Louisville, An
inguiry would also have to be redirected to those twelve schools that were not
offering a unit on the library to learn what texts they were using, Perhaps
from those texts a reason for the omission of the unit could be gleaned. In
addition, Campbellsville College had not listed the name of their text thougi
they admitted to having an unsatisfactory unit in it, and they would have to
be approached aga.n, Asbury, though teaching a unit on the library in their
instructional. materials course, did not offer it in their introduction course,
and their textbook might explain the reason.

Another qusstionnaire was therefore designed to be sent this time to
the refercnce librarian of twenty-one institutions, A cover letter explaining
the study aceompanied it (semple appended).  The librarians would be able to
give the name of the course designed to introduce the field of education to
prospective teachers and the name of the text for that course, 1In addition,
they could supply information rale%ant to férmal, ¢lassroom instruction on use
of the library and the nature of it in their institution, This latter infor-
mation quite possibly would be answered differently by the librarian who should



be more aware of what is being done regarding library instruction in all de-

EFartments of the institution.

RESFONSE TO QUESTIONNALRE IT
The sccond questionnaire was not sent out until October 1, 1969, and by

place between Catherine Spalding and Nazareth of

.;

this time a merger had taken
Kentuclky. The previous Bellarmine-Ursuline merger prompted a joint reply from
them. Hence, though 21 questionnaires were sent out, a response from 19 would
represent a 100% return. !

The reference libraricns were less responsive than were the directors
of education. However, after personal contact with librarians from -five of the
institutions and letters of inquiry to the head librarians of five other in-
stitutions, all but two questionnaires were completed and returned, After ex-
amining the institutional catalogs of those two institutions to determine
course name and number, a phone call to the college bookstores orought the name
of the texts for their intraductary(courses.

Two of the 21 teacher training institutions had not been sent question-
naire II because the information gathered the first time was complete., They
offered the unit on the role of the library and they had named the course num-
ber and text title. As for the two schools that did not regpgnd to queatlan—
naire II, the answers from questionnaire I relative to instruction in library
usage vere available. The necessary data, therefore, was available for all 21

teacher training institutions in Kentucky.

ANALTSIS OF QUESTIONNATRES

Sixteen institutions offer one basic introduction to educaglan course
while five schools have a basic introduction course for each level of instruc-
tior, elementary and secondary. (One school offers a "3-2 double degree pro-
gram" for secondary education) Sixteen schools use only one text per course
while four schools use more than one text and one school uses no text at all.
Twenty schools reported instruction in use of the college library. Only one
school reported no library instruction in questionnaire II though they stipu-
lated that there was no repular instruction. It is worth noting that the

directors of education of four schools had declared therc was no library in-



struction in questionnaire I. They were not aware of what instruction was
being offered. MNo school offers a required course in library usage, however,
two schools ¢ffer an elective course. Fourteen reported a freshman orientation
offering; but, two qualified their answers by saying that it was used up until
this year and sbandoned as inadequate. Seventeen institutions offer instruce

' tion in the English classes. Three schools reported instruction in sther forms,
one offering such insitruction in a fundamentals of elementary education courss
and two of them offering instruction through an Education Curriculum Librayy.

Twanty-five textbooks were examined for 21 schools represented in this
sampling. The discrepancy in numbers is accounted for by the fact that one
school uses no textbook for its introductory course, some used more than one
textbook, some have more than one basic introductory course and some textLooks
are used by more than one school. ,

The names of the introductory education courses scem to have some degres
of variation. Nine of the schools entitle their course, Introduction to Ldu-
cation. The others were called Survey of Education, Introduction to Studies
in Education, Orientation in Education, Professional Orientation, Education
and American Culture, Administration of the Public Schools, and the American
School System. One school reported oniy one basic course entitled Foundations
of' blementary Lducation, It seemed apparent that a second course would cover
the secondary field though the respondent revealed none and listed no texthook
as being used. There was a discrepancy between the title of one course that
was given in questionnaire I and the title of that same course number in the
college's catalog.. The questionnaire title wés Education 301, Education and
American Culture, and the catalog title was Lducation 301, fMmerican Publis
Education,

Four schools chose to use more than one text for their course. Cne of
these schools used a supplementary text of readings that had been edited by
the -chairman of the education departiment. Another school selected vhree shord
paperbacks as their texts, Cne school selected two texts for a course entitlag
Introduction to Secondary Education, with one of the texts devoted to teaching
and the other to the principles of secondary education, The fourth school
choosing two texts, did so for a one hour course entitled Orientation in

Lducation,

ERIC
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Two of the institutions sutmitted the name of more than one education
course along with its text, permitting a choice of the text pertinent to the
survey, One institution sent the course name and text of a non-teacher pre-—
paration course and a phone call to the collegz bookstore prov16@d the text
title for the appropriate course

The texts adopted by two of the schools were on the philosophy of cdu-
cation. This sppeared to be an unusual kind of a text to present to students
g5 a first introduction to the teachlnﬁ field, Cne of these schools s, however,

offered this as the text for a course vhich juniors and seniors transferring

into the teacher education program were told to substitulte for an introductory

ﬂ,.l

lower division course which had ne textbook,

Of the twenty-five baoksbfzaminéd,.eleven were gencral books on teaching
and education, four were on phiiasgphy of education (three of which were paper-
backs adopted by one school). One was a text on chiid growth and development,
one was an educational history, four were strictly gearad towards secondar:
education and three to elementary education. Cne of the texts was a book on
audio-visual instruction, used for an instructional materials course, in which
the unit on the role of the library was taught. Another text submitted was
one for an education course entitled Freshman Orientation and was a study
skills manual designed for all students. Since it was rot a teacher training
textbook, it was not pertinent to this survey though it dld include a unit on
the library and was presented in quegtjonna;re IT as the text for a basic edu-
cation course,

Only two of the texts have been adopted by more than one institution.

- Five institutions have adopted R, W, Richey's Plamming for Teaching and two

have adopted L. M., Chamberlain's The Teacher and School Organization,

In comparing the answer to the two questionnaires, only one discrepancy
regarding teaching the library unit, was detected. One sch@@l disclosed in
questionnaire I that no unit on the role of the library was offered in their
introductory education course. The course was named but no text was listed.
In redirecting questionnaire IT to the head librarian for the text title, the
same course nunber was given with the name of the two texts used in it. This
statement was added, "The use of books and libraries is stressed in the course

100, because the need to know where to find information is as important as the

10



'why to teach'." The first questionnaire's resyonse said, "I have talked wit.

threec of four of the professors in the School and all state that we do robt ha Vo
~~a planned progran on-the use of the school library." The first rejfondenu said

no such unit was offered in course 100. The second respondent implied that it

wa

m

Since questionnaire II brought in a greater number of responses tlen
the first questionnaire, it was found that there are two schools offering an
elective course in books and libraries instead of one, Kentucky Wesleyan Col-
lege as well as Western Kentucky University, No school had a required course
on use of books and libreories. Questionnaire II confirmed that teaching use
of the library is still the primary responsibility of the English department,
Freshman orientation offerings follow closely as a second means of instruction.
Two sch@alsg hdwgver, felt that this latter manner of instruction was unsatis-
factory and had abandoned it, Just what form this freshman orientation takes
was not disclosed by this survey, _

Some of the texts examined cen not be evaluated on their 1ibfary view-
point because this kind of coverage would not fall within their natural scope
The philosophy of education texts, for example, obviously could not be criti-
cized if little or no mention of the library was given. The kind of library
information that one would expect Lo find in a history of education text would
be quite different from what you would expect to find in a te;t on the princi-
ples of education, A book on human growth and deve?opmént would, likewise,
not be expected to carry much library information, On the other hand, in a
text on the newer education media, one would expect to find greater attention
focused on the library as an instructional materials center. It would, there-
fore, be unfair and meaningless to try and compare the books with each other.

An examination of what the bools say about the library, however, can
present a fair idea of the school library image, reflecting its past perfor-
mance and future expectations, The bulk of this study is a surmary of what the
textbooks say relative to the school library. These textbooks are those in use
in the introductory education courses of the teacher training institutions of
Kentucky and are presented alphabetically by author, The school adopting the
text and the course for which it has been adopted is listed along with a de-

scriptive annotabion of the contents of the book. The number of library refer-

11




ences in the index and the table of contents are cited to give an indication

of the degree and depth of coverage. A summary, with countless quotations, cf
what the author has to say about the library, follows. Thééviewpgint is then
subjected to personal observation and interpretation, and a rating is given as

to the kind of library image presented.
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Bent, Rudyard K, and Henry H. Kronenberg
Principles of secondary Fducation, 5th ed, New York, McGraw-Hill,

1966, 423p., §

REa)
~J
WL
Sy

- Texv adopted by:
Western Kentuciy University
Educ, ‘280, Introduction to Secondary Education
(Used in conjunction with Richev's Planning For Teaching)

Deseviption of text:

The book examines the sccondary school of today, what it is and what

it is trying to de. It treats of the manner in vhich the secondary
school is orgenized to accomplish its purposes, how the curriculum

1s organized and what modifications in practices seem to be inevitable
because of changes in society. It presents a picture of the activities
and services of the secondary school, draws a final analysis and makes
recomnendavions for improvement. Each chapter closcs with a summary,
group of quustions for study and discussion,and a reading list.

Iibrary refercnces;

No reference is made to the library, librarians or instructional
materials' center in the table of contents or the index.

SUMMARY AND EVALUATION
Lven though the authors have not referred to the library in the table
of contents or the index, there are scattered references to it. lhile con-
centrating on the curriculum, they devote 2 inches %o the library's role
in curriculum enriohment,

"The school is an environment in which pupils will be stimulated to
make a conscious effort to learn. The school library is part of this
environmer’, and since the school selects the books and provides an
opportunity for pupils to read them, use of the library becomes a part
of the curriculum. A few principles are presented for making the 1i.--
brary more functional: A

1/ The books, magazines, and pamphlets should be selected on the
same basis as any other school experience or activity.

2/ They should be housed in onc centrally located room.

3/ Books should be stacked on open shelves so that pupils may
browse among them.

4/ AllL pupils should have a daily opportunity of one to two periods
in which to use the library.

5/ A vwell-trained librarian should be employed to assist pupils in
locating materials, \ p.2L7

Later on in an eleven line, two paragraph entry in the chapter en-

titled, "Services: Activities, Guidance and Counseling," the authors state:

13




"The library is such a vital part of the high school that it is diffi-
cult to realize that it hss not always been a service center. It was
one of the first services introduced 1m the school after a definite
need was experienced.

The library serves many functions. It orovidaes par
naterials to supplement texts, references for locating nseded i
mation, and leisure-reading materials. In addition, many libraries
house and catalog audio-visual equipment and supplies, such as films,
phancg:aph records, pictures, maps, projectors, record players, and

tape recorders. ILibraries are rapidly growing into materials centers,
housing instructional materials for both teachers and pupils.®

1.368

Following this quotation is a 19 page discussion on the guidance »nd counsoling
s2rvices of the school, One might have hoped for equal treatment, if the 1i-
brary is as vital to the high school program as the authors contend, One can-
not help but wonder at a vitality that can be dismissed so readily.

The 1ihrary is referred to rather casually when the authors are dis-

]

cussing supervised study.
=] 9l

"The general. study hall of the traditional schools has been replaced
by gtudy in the library or in classrooms supervised by the teachers

who made the assignments.!
p.360

One would not want to denigrate the library as a place to go ta'study but
hopefully this statement does not infer that the library is a study hall where
one goes for gupervised study. Fortunately the authors do not suggest that
the librarian act as supervisor. Students can build a negative attitude
against a place where one is sent for enforced study.

As far as granting academic respectability to the librarians, the ,
authors list them among the specialized teachers employed by all high sehé@l?g

thile the text does not afford the substance for a unit on the role of
the library in education, the authors acknowledge that the library vlays an
important part in the school program.

Rating: Mere acknowledgment of library's presence in the school

Lip service
School using this text does not offer unit on library

14
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Erown, James tilson, Richard B. Lewis and Fred F. Harcleroad
- AV Instruction: liedia and Methods. 3rd ed. New York, McGrai~Hill,
1969,  621p., $1L.50

Text adoptad hy:

Asbury College
' "Instructional Materials" course - ,
(Using 196L odition currently, but will adopt this edition "probably")

Description of text:

. The emphasis of this text is on educational media and the procedures
employed in their use. Examples are taken from all suhject ficlds

and all levels of instruction, preschool to college. Pert I provides ;
the background and place of A-V media in teaching and learning., Part IT
gives the theoretical and Practical considerations involved in selecting,
creating and using the various resources. Part ITI, "Instruetional
Technology: Present and Future, " discusses the possible future of edu-
cational technology in the light of current development. The "Self
Instruction and Reference Sections" at the back of the book include a
manual on the operation of audio visual equipment and duplicating pro-
cesses. A glossary and classified directory of sources is also appended.

Libra»y refcrences:

In the index there is one reference to school libraries, one to media
centers, two to the Library of Congress. In the table of contents, a
section of one chapter is devoted to the single-school educational
media center, and one section of another chapter, to listening centers.

SUMMARY AND BVALUATION
The entire book deals with instructional materials, many of which arz
housed in our school libraries, and most of which will eventually find their
way into our inst.uctional media centers of the modern schonl system, A text
of this kind could not fail to recognize the changing conccpt of the library's
role in education,

The most concentrated reference to the educational media center (or

libraiw) is in chapter three when the authors discucs learning resources and

facilities. They point out that trained professional educational media per-
sonnel operate these centers, professional specialists whose time is devoled %o,

"locating, appraising, ordering, and processing materials
needed for class or individual work, "
P50

The authors include a chart showing the number and percentage of stu-

dents at various’ educational levels with and without libraries. It is worth

u\ ved!
L
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noting that their chart indicates that aéii% of the elementary children arc
(=

1out library sovvices. A total of 29,54 of studen its, at all mrade levels,
clementary through high school, are without library services of any kind. The

anthors further statc that th- statistics are somcwhat misieading.

"It ie onec tPing to report the esence!! of a 1ibrarv in a particular
school; it is quite another to ase its adeq There is reason
to tﬁ11cve that many of the Saﬁcai' nibraricg! enumerated in the

gtuﬂy csnta;nﬁa luti? nore than a meager bool: collection and no non-
1

Obvkauglv we havc a 1@ ng way to go to bring school ~ducational

media center services up to levels recommended by leading professional
organizations in the field."
p.50-51

The authors clzborate on the changing concept of the library, no longer
"a storchousa of boolis.” The functions of the '"now" media center are enumer-
~ted and the jeint efforts of the classrcom teachers in cooperation with the
center's professional staff are stressed. The floor plan of a typlcal cente:
is given along with many pictures of function ning media centers with students
busily engaged in utilization of resources.

Considerable attention is also paid to the Standards for School Media

s establishcd by a joint coinittee of the Department of Audiovisuzi.

nal Education Association and the American Association

f School Librarians of the American Library Association. Charts on pages 5

and 55 liet the resources and equipment thet should be available and the basic
ce,

c
and advanced recommendations established by the A case examplc,

“

Commi
citing the servic.s offered by Roosevelt High School in Fortland, Oregon, is
given, TFrom this, the authors proceed to the services offered at the district,
county, regional and state level.

Yhen the authors discuss the National Defense Education Act of 1952 and
the Ilementary and Secondary Education Act of 1965, they refer to the instruc-

tional materials made available by these federal fugdsg many of these materials

enriching the contents of our llbraflEg. then dis ssing the improvement in
learning environment, attention is focused on the trends in physical facilities
for servicing large, medium and small groups.

Chapter four deals with the printed text and reference materials, The
I

authors examine the values of te extbooks, offer criteria for judg ging them and
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Arocecd to point ou

"to enrich cl for individual

differences i itics, interests, and experience backarowmis, !
P27
Throughout this chapgter in disen ing paperback books, encycloped Lis, news—

papers and magazines, comics and

thgr are scen against the bacle
ground of the library even though ; 1s not spelled out. The pictures illus-
trating their use are obviously tsken in the library or media center. The

point is made clear, Selection is not a matter of coneern for the librarian

alone,
"If you teach in a school which maintains a pro fé551@na‘ library,
checl: with the professional person in charge to determine hl h publi-
cations are available to suggest suitable supplementary books for
your classes,'
p.99

The authors then cite a basic list of refcr ences to assist in selection of
supplementary books,

Reference to the Library of Congress is made in two different places.
Onee it is cited as a place which affords important services in connection
with recordings of many types. Its many services are cnumerated again whén

discussing agencies of the federal goverrment that offer inexpensive supple-

mentary materlal,.

It is obvious that the authors of this Lext are aware of the purposes,
functions and role of the school library, Their text reflects a respect and

thorough understarding of the media center concept of the library, showing hor

ervices reach into cevery aspect of the instructional program of the mcdern

=
ot
L%
L]
4]

Rating: Ixtensive coverage
Pogitive view
School offers unit in Instructional Materials course




Donald

sm_in Bducabion. New York, Harper & Row, 1966. lhhp., $2.50
(Harper's series on teaching)

Eayles, Ernest L. .
Fragmatism in Education. New York, Harper & Row, 1966. iL6p., $2.50
(Harper's series on tcaching)

VYorris, Van Cleve
mxistentialism in Fducation: hat It Means, New Yorl, Harper & Row,
1966, 163p., $2.50 ’”
(Harper's scries on teaching)

Texts adopted by:
Centre College :
Education 31, ntroduction to Education
Descript%@n of texts:
These three books are designed as the first three volumes in a.serics
presenting major contemporary philosophies as they reclate to edu- 7
cational practice, Each of the three takes its given philosophy and
demonstrates its impact on such practice. Each author is presumed to
be sympathetic to the view he presents. The series is offered in
paperback form for flexibility and economy in classroom use allowing
teachers to select the specific views they want their students +o
study.
Library refercnces:
There are no references to the library in the index or table of con-
tents of any of these three books.
‘ SUMMARY AND EVALUATION
There is no reference to the role of the library in any of these books
and one would not expect that there should be. It is interesting to note,

however, that Eutler in the foreword to his book, Idealism in Education,

likens the workings of the mind to the organization of a library.

"The purpose, presumably, of stocking the mind is to secure retrieval
of any one of the stored items when it is wanted. And, like a well-
ordered library, retrieval is readily possible only when a well-orderecd
and easily understood filing system is in effect. Any worker who
understands the system can then, at any time, go straight to a desired
item, even though its location or even its existence was previously
unknown to him. Logical deduction, not memory, serves as the locational
principle. " ‘

1

pﬁi
The key word in this quotation, in my estimation, is the word 'undsrstandv,
¥ q 3 ) 3 .

e

Any worker who understands the system can go straight to a desired item,

e




Bayles in his btook, Pregmatism in Education, defines the educational

objeccives of democratic education.

"A close look at the statement of purpose will reveal that it is com—
posed of three major aspects: (1) more adequate student outlooks cn
life, (2) more harmonious student outlooks, and (3) heighteoned capacity
of students to reconstruct outlooks independently,"

2. 101

About this third aspeet of purpose, Bayles says,

"Refleetive study is often poorly served by a teacher's refusal to
supply information which he alone can quickly and effectiv:ly give at
the time it is needed, How to obtain dependable information necds, of
course, to be learned, but it can be learned without the students them-
selves always actually doing the obtaining.’

He 1@5

I quote these references found in two of the treatises on educaticnal.
philosonhy for I thinic they might have some rather fer-reaching implications
for our libraries. Retrieval of information, Butler says, is possible only
when you understand the system, Bayles says one of the objectives of a demo—
cratic education is to teach students to work out their own protlems inde-
pendantly and to do this they must be taught how to obtain dependable infor-
mation. Following these philosophical tenets we assume that students need to

be taught how to get dependable information independently; and, to get at the
libraries employ.

Rating: Text no* pertinent
School did not answer questionnaire I

- Chamberlain, Leo Martin and Leslie W. Kindred

The Teacher and School Organization. With the assistance orf John I,
Mickelson. &4th ed., Englewood Cliffs, N.J., Prentice=Hall, 1966,
489%p., $3.25. (Prentice~Hall education series)

Text adopted by:
" Kentucky State College
Education 412, Administration of the Public Schools
Kentucky Vesleyan College
Education 311, The American School System
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Dzscription of text:
This text is designed to give the studant an understanding of the
of American education and its organizational and administrative ° ;
by preparing him for a variety of instructional dutics and responsitili-
ties 1ﬂ addition to tcaching itself, There are 19 chapters presentaed
under & division, administrative in character but pressented from th:
viewpeint of the elassroom teacher, The 6 divisions are as follows:
The Scope and Pattecrn of American Education, The Administration of Aver-
ican Education, Froblems of the Teaching Profession, Frograms and Ireb-
lems in American Education, Responsibilities Beyond the Ciassroom, and
Membership in the Teaching Profession. Each chapter is concluded with
an annotated list of related readings. The appendix includes the Code
of Ethics of the Netional Fducation Association of the United States;
educational placemert forms:-of the Placement Service, University of Ken--
tucky; and an application form for a teaching position in the Cincinnati.
Fublie Schools, Cineinnati, Ohio.

Jibrary references

There is one reference to community libraries in the index. There are
no references in thé table of contents.

SUMMARY AND EVALUATION
then the a@tbaﬁ@ speak of the growth of the American educational system
10y mention ways in which services to school children have gone beyond the
previous limits of elassroom instructicn.

"Thcy now include medical and dental inspection; ccungg1lng and guidance
in educational, personal, and social affairs; psychiatric services;
special classes for exceatlanal children; clinical studies and behavior
problems; home visits by trained social workers; special materials and
speal 1 1ngt“uct1Dn for slow and backward readers; and many other ser-
vices and means for the better adaptation of the school to the nceds of
the individual,"

pe 1k

Library services are not mentioned.

In a chapter on the federal government, library services arc mentionzd
in two respnects, fn a discussion on the pros and cons of federal aid, the
authors report the passage of the Elementary and Secondary Education Act of
1955 which appropriated funds to improve school libraries, In reference to thc
financial assistance programs of the U. S. Office of Education for the fiscal
year 1963, library services are listed as receiving §$ 7,500, CC0.

Library extension services are listed in a chart depicting the structurs
of a typical state department of education., Later in giving a breaidown of a
school budget, the aufhars list libraries as among part of the instructional

costs,

i
e
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Salarics of principals, supervisors, teachers, and secrebari
teytbooks, librarics, audio-visual aids, supplics,
laneous.,"

A

.90

These items arc listed as consuming 56.1¢ of the total budget. It is worth

noting that the library was 1isted as part of the ipstructional program, ne.
an auriliary service.

The index reference to commnity libraries leads to 2 chapter on commu-
nity relations and a section on the school as a community conter. There, in

3

discussion on the public use of the school-plant facilities, under the
P E 3

reading, "Resading and Research," is a two paragraph entry.

A 2. -

tAmong other necds 1n any community arc those related to readi
and research. Individuals need a place vhere they can g0 to savi
certain of their interest end find anawers to many of their problems.
This is what a community school Llibrary attempts to do. Organized to
rve children, youth, and adiits, the community school library generally
sents a cooperative undertaking on the part of the school and other
institutions and agencies concerned with human welfarec. Its physical
ileyout and reference materials are based cn the recognized needs and in-
terests of the community. Care is taken, especially in rural and semi-
ural areas, to pocl existing resources and to avoid the overlapping of
srvices and unnecessSary expenditures of runds for materials and supplies
there community-school 1ibraries have been organized and nlaced
in ojeration, they are used by individuals and groupd for many different
purposes, Parents turn to the library for heip in working out problemn:s
of family life - child care, health, budgeting, irigrior decoration,
recreation and nutrition, Young people come there to find material on
education, s2x relations, 11 fe-work opportunities, social customs, clcth-
ing style and design, marriage, and SO forth, It is used frequently for
informatior. peopic need in their work. Different agencies and organizceo
groups find invaluable assistance in securing information related to
their programs or the activities in which they are engaged. Beyond these
uses, the community-school library serves many general purposes by aidirg
individuals to broaden thelr sphere of interests and keep abreast ol the
times. Vhen the library is located in -community-centered school, there
is little question about its being patronized by the commuaity."

[y}
w0

P.411-412

The reference is not to the traditional school library, whose function it is

to supply materials for enrichment of the school curriculum, or meeting the

neeas of the students of a particular school,or acting as a materials centar

for the teachers, It is a community library, with the ‘entire cmphasigo on pub-

1ie ubilization of school-plant: facilities.

i,

This text, other than acknowledging the ract that the federal and state



goverrment helps to underwrite school library services and that school 1ibrai-

icc share in the school budget, ignores the library as playing any part in Llie

educational program of the school, The library role depicted is that of af-

fording the school an opportunity to offer community service.

Rating: DMere acknowledgment
Negative view
Schools using text do not offer library unit

Charles, lilton R. ,
A Fraface to Education, New York, Maemillan, 1965. 3537p., $5.95

Text adopted by:
Morehead State University
Iidue, 1CO, Orientation in Education
(Used in conjunction with Cressman's Public Education in America)

Description of text:

The orgarization of the book centers around the idea that the materiale
wvhich comprise the contents of cducation are derived from the social
sciences, It is addressed to lower-division college students vho are
being introduced to the discinline of edueation for the first time ang
who have limited previous acquaintance with the social sciences. In
the first chapter the author deals with the social science disciplines
from which education developed, namely, anthropology, history, political
scilence, economics, sociology, psychology and philosophy. Chapter two
reveals why people need to be educated and how various societies educcta,
Chapuer three interprets vhat has been happening in American education.
Chapter four and five outline the governmental and finencial issues that
affect education., Chapter six relates ecueation to the passing society
of which it is a part. Chapter seven deals with the learner in the edu-
cational scene and chapter eight deals with some of the ecurrent issues
in education such as aims and goals. The final chapter deals with
teaching as a profession, Each chapter opens with a group of quastions
to spur discussion and closes with a surmary and selected bibliography.

Library references:

No reference is made to the library, librarians or instructional mate-
rials' center in the table of contents or the index.

SUMMARY AND EVALUATION
Though *his book was survéyed page by page for possible reference to tho

library, none was detected., The author came closest when, in describing the
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changes in the education profession, he mentioned the increasing number of
ornLeaciing specialists in the state departments of education and larger schozl
divisions,

"There has been a *tendency toward the employment of an increacing pro-
portion of nortecaching spacialists in the educational field. "
- B 5 EN
P 167

To illustrate he mentions 30 specialists, among them an "educational-media
specialist." He might have been referring to the librarian here but it is
not clear.

It is worth noting that the services of a guidance counselor and a

school lunch program were not overlooked.

Rating: No coverage
Negative view
Used in conjuncticn with another text
School does nol offer unit on the library

Clark, Leonard H. and Irving S. Starr
Sa:oadarg SQ@?G;_TEthiQE;EEthéﬁga 2d ed. New York, Macmillan, 1967.
501p., $6.95

Text adopted by:

Murray State Univerﬁitg

Lducation 311, Fundamentals of Secondary Education

Description of taxt:

This book is designed as a college textbook for a single semester course
in general methods of teaching in the secondary school. Educational
theory, the nature of learning, aims of education, and curriculum

have been omitted as topics of ccncern in a general methods course. The
book is divided into eight parts, The section on foundations of method
includes chapters on what is teaching, knowing the pupil, motivation

and discipline. The remaining parts cover planning for teaching, pro-
visions for individual differences, teaching techniques, instructional
materials, evaluation, non~instructional duties and the beginning teacher
The appendix includes a sample resource unit and a plan for a teacling

unit. Fach chapter ends with a summary and a bibliography.
Library references:

In the index there is a reference to the library and to classroom 1i-
brary, both directing attention to the same page. There is no refercnce
in the table of contents. :

ERIC | 2
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SUMMARY AND EVALUATION
The author at many points in this text urges reading and use of in-
structional materials to assist the teacher in the pefformanca of her job., The
chapter dealing vith individual differences of pupils, takes into account the

ell-instructicnal devices. Later

(A1)

value of individualizad research and use of
in discussing the teaching of special students, the importance of the choice of
reading material for the poor learner as well as the gifted child is emphasized,
In neither of these chapters, however, is reference made to the library as the
source of these materials,
The chapter entitled "Reading" contains a three paragraph reference to
using library materials, It is a rather discouraging section, the first part
of vhich deals with the nzcessity for the classroom library,
"In order to teach in the way we think one ought to teach, pupils must
have plenty rf material to read, To make this supply of reading materizal
readily available, each classroom should be a library." ,
P.276
He proceeds to explain that all sorts of reading matter should be readily acces-
sible to the pupils, that they may be in charge of their own record keeping sys-
tem and that one of them act as librarian. The second paragraph reads as
follows:
"In addition to the classroom library one should make good use of the
town and school libraries. While it is true that in some communities
these libraries are rather scantily supplied, the librarians are almost
invariably cager to cooperate with teachers. Teachers should make the
most of the opportunity.n
o p. 276
The author does not leave the impression that he expects much in the way of ser-
vice from the library, referring as he does to many that are "scaatily supplied:
with librarians "almost invariably" eager to cooperate.
The final paragraph of the section deals with instruction in “he use of
the library,
"Few boys and girls, or men and women for that matter, use libraries well,
Although instruction in the use of the library may ordinarily te the Ing-
lish department's responsinility, the teacher whose pupils use the 1i.-
brary is also responsible.to see that they use the library facilities
efficiently, Librarians usually welcome the opportunity to explain li-
brary techniques either in the classroom or in the library. A visit to
the library early in the year might well increass the efficient use of
its facilities by the pupils."” p. 276
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Aclnowledging that few adults know how to use the library well, the author nevii-—
“heleos indlcates that members of the English department or the regular class-
room teacher, who may not use libraries well either, should assume responsibilit:

Jzv proper uiiiizgtlgn of the faciiities. He again inserts a queiifying phrasc
in regard to the assistance of the librarian as one who "azually" welcomes the
opportunity to talk to students on library techniques.

Later in this same chapter, the authcr pays particular attention to the
proper use of books and to the various parts of the book. /n examination of -
chapter on the use of audio-visual aids did not reveal any reference Lo the
multi-media centers of the more progressive school systems. A picture, however,
of students using the library is presented and ths caption under it rcads,

"The library is the heart of the school and a major source of material

for secondary-school classes, Lvery pupil should learn to use it
effectively.n
p.333

Cne gets the distinct impression after reading the section on use of the
library that this author has net been wholly satisfied with the school library
uzspite the fact that he attests to the necessity of the availability of many
kinds of materiais and asserts that the library is "the heart of the school.n
The longest paragraph of this section deals with the necessity of the classroom
library. With the majority of our secondary schools in America having central-
ized libraries, the insistence of individual classroom collections, at least
ones assigned to the classroom on a permanent basis, secems rather unnecessary,
However, the authors second apologetic paragraph for iﬁéd&quaté school and town
libraries, would tend to make the necessity of the classroom collection more
understandable,

I think this author comes close to divulging the reasons why so little
reference to school libraries is found in these textbook examinations. One,
school libraries are often "scantily supplied," two, the librarian does no*t al--
ways seem overly eager to assist or cooperate, and three, few know how to use
the library well.

He has presented a dreary view of our school libraries.

Rating: Mere acknowledgment
Negative view
) School. does not offer library unit

{ s e . -
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3rd ed. Nevw York,

Yext adopted by:
Iiorehead State University
Education 100, Orientation in Education
(Used in conjunction with Milton R, Charles' A Preface to Fducation}

Deseription of text:
This text presents a breoad view of American public education, Part one,
"The American School System," includes chapters on education in a changii;
world, the road we have traveled, the organization of public education,
and providing for funds in education. Part two on education as a pro-
fession deals with the work and preparation of the teacher as well as
special fields of service and professional opnortunitics., Part three,
"Ihe Educational Process and the Child," exemines educationel goals, the
curriculum, cocurricular activities, child development and physical pro-
visions for education, Part four, "Education and Society," covers non-
school educational agencies in the cormunity, education and internationel
relations, and education in Canada and lMexico., Part five focuses at-
tention on the promises of some of the newer irmovations in education

and the problems facing the schools, The appendix includes the Universal
Dec ration of Human Rights, The Bill of Rights of the United States of
America, the Teachers' Eill of Rights and a list of periodicals of value
to teachers and students of education, TKach chapter opens with a pre-
view and closes with a group of questions and projects, a list of audice
visual aids, and a bibliography for further reading.

No reference is made to the library, librarians or instructional matsrial:

center in the table of contents or the index, There is one reference to

a curriculum materials center in the index.

SUMMARY AND EVALUATTION

Some discussion of library services was anticipated when the authors
turned their attention to the prévisién of funds for education. No mention was
made of federal aid to school libraries by the provision of materials through
the National Defense Education Act or the assistance offered libraries throusn
the Elementary and Secondary Education Act. A list of programs supported by
state funds did not include reference to libraries either.

In the chapter on fields of service and professional opportunities, tie
authors offer a section on subject matter specialists,

"Emphasis upon the development of elementary school libreries with the
strong stimulus of the Federal government has indicated need for consul-
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tants and specialists in this ar

p.L172

ihis, unfortunately, is the only acimowledgment that any development in scheol

"‘D

ibraries is taking place or that the federal government had any hand in it.

In the chapier on curriculum and curricular activities, a picture is in-
t .

V.
the Learning Resources Center of the Miami-Dade Junior Collere. The

"This center provides the various curriculum materials to aid the
teacher and student,v

L;tﬁr in this same chapter reference is made to the curriculum materials centesw,

"There is a trend, especially in larger school systems and in many
counties, toward establishing a 'curriculum materials center.! Such a
center serves many purposes for teachers, First, it is a depository for
display of new textbooks, teaching matcr*als and projects, This alc
stimulates teachers to | EED up to date in conducting learnin ng éﬁaarlﬁ;éﬁsi
Secoridly, teachers are encouraged to contribute displays to the center.
Thage may ke projéctg or activity units which have proven succ '
a particular unit of study, Also, teachers may borrow materis 15 {rom the
enter at a time when they are m@at needed for a class. [urther, teacherr
are permitted to work in the center to prepare materials peculiar to their
instructional needs., The center is usually staffed and equipped to offer
assistance to all personnel."

n pa
[
]
]
=
o]
-
f
P

[
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P.230-239
It would appear that this reference is to a center outside the school library
reaim and its attendant librarian, Acting as a materialscenter for the teacher
is one of the functions.of the library and finding these centers apart fromn ths

library is disturting, Until recently this function of the school library wase

one that was generally ignored so perhaps a unit outside an individual school,
one serving an envire system, had some justification; but, one would hope this
would no longer hold true. '

A chapter on cocurricular activities discusses the student council, and

among the services that members can perform, is that of acting as library aid-.
Since the library was ignored as a curricular activity and fit the definition
of' a cocurricular activity, a discussion of the iibrary in this chapter was sx-~

pected. There was none.
Finally, in the chapter on the physical plant the autlor s turn their ai.-
tention to the library. In offering some guiding principles for planning ocliuol

3 A

buildings, they define two kinds of rooms: the instructional rooms in which
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reqularly scheduled classes are held and auxiliary rooms,
"The auxiliary rooms include the more general purpose rooms such as li-
brarics, auditoriums, lunch rooms, faculty rooms, toilet rooms, and

offices,n
p.303-30L

I

asic architectural requirements are given for the library,

1
[ag
Ll
i

"The library within a school should serve as a center for educational
materials, The changing concept of the school library is away from the
thought that it is merely a storage place for books and a reading raoi.
The modern library should function as a workshop, "

P« 314~315

Then the suggestions offered in a bulletin of the New Jersey Department of

Educaticn is cited,
"Since there mist be interplay of stimulation between the classroom and
the library, the library should be functional. Adequate space, books and
equiprent should be provided in an atirachive environment for:

1. The selection and preparation of materials by the librarian
Instruction in the use of these materials

3. The use of these materials by pupils and t':%aac::l*ie’f5;?iﬂ,jj,,=

: M= 2340

the authors assert that if a library is to serve its rcal purpese in the cdu-
cational program it should be centrally located and accessible to thc school,

They cite a quotation from a book entitled Planning FElementary School Buildings.

"An outstanding objective in American education should be the placement,
of a well-planned library in every public school of two hundred pupil
enrollment and above.™

p.316

Then an apology is made for the existing libraries,
"Many scheol. libraries are poorly located and inadequate for their
function. Because no provision was made for libraries at the time =ome
buildings were built, regular classroom space was converted to library
areas, This, at best, can serve a school only temporarily. The library
should be one of the larger room areas in a school building.
p.317
This chapter includes two photographs of library interiors and one of a library
building at a university. Two physical plant layouts show the library as one
of the complex of buildings in a scool-within-a-school concept of building
architecture.
Further elaboration on the contributions that a library can malke in the
gchool programs of the future was noét given, In speaking of enrichment programs

there was every opportunity to point out how the library could play an increas--
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ingly important role, but the authors failed to do so.

"Enrichment is often said to be a condition whereby we expose the learnor

to a Large number of refercnce materials and permit him to explore these

materials to gain greater depth and breadth of kmowledge on ‘a given sub-

Jeet, This is the enrichment program in many schools, but il should be

& that tcachers attempt in ali learning situations,”
D427

To find the library the focus of attention only in the chapter on vhys-

a kind of -

ical plant facilitics was disturbing, Have libraries reccived recognition ontly
because they are a part of the new look in school architecture? Perhaps the
autnors of this text have given another clue for the library's inconsequential
role in the past. With our non-functional working quarters, we have been so
hampered that our services have suffered, our image been drab, and our neglact

more understandable.

Rating: Illere acknowledgment
Negative view
School does not offer unit on the library

Crow, Lester D. and Alice Crow
Int;pdqctign to_Education; Mundamental Principles and Modern Practices,
2d ed. New York, American Pook Company, 1966, 56bp., 38,75

Text adopted by:

Union Collrge
Education 241, Introduction to Education

Description of text:

L

The purpose of the text is to give an over-all view of educabion - its
philosophy, aims, organization, personnel, procedures and techniques,

The book is divided into six parts. Part one covers the fundamental
concepts of education which include its historical development, aims,
organization, control. and financial structure. Part two deals with edu-
cational personnel and professional relations by looking at the learner,
school administrator, teacher preparation, placement and professional
activities., Part three covers basic educational principles and bractices,
including curriculum, self-discipline, guldance, measurement and educatior.
for physical and mental health. Part four focuses attention on speeial
aids in education, namely, texthooks, libraries, and audiovizual aids.
Part five treats nonformal educational agencies such as the home, organ-
ized religion and the community. Part six offers a sclentific approach




to cducation in a look at the functions of educational research, studies,
surveys, and experimentztion.

Librery references:

There are three references to librarians and six references to libraries
and bookmobiles in the index. The tabld. of contents lists "Tei-thosks and
Libraries in Education" as chapter 17 and cites as a subdivision under
that, #The Library in Education,"

SUMMARY AND EVALUATION
The chapter, "Textbooks and Libraries in Education," is 19 pages long
. and 10 1/3 pages deal with the library in education. The chapter includes a
page of questions and topics for discussion as well as a half page of selected
references,

Of the sixteen questions and topics for discussion at the end of the
,Ehapterr nine deal with the library. Of the three special projects listed, one

is devoted to the use of the library.

The selscted references include ten citations to bocks. The latest copy-
right date of any of the books is one published in 1961 with the remainder pub=-
lished from 1954 to 1959, The latest citation was five years old at the tims
of the new copyright date.

The authors start off irmediately by stating that well-stocked libraries
are necessary Lo supplement textbooks, and that the library is assuming an in-
creasing responsibility for the aducat;an of youth. The growth of libraries is
recognized with special attention focused on the establishment of state library
services. A chart is included giving the dates vhen state library services were
cstablished by lzw, The nine functions of the school library as established by
the American Library Association are given. The authors call for greater use of
the library, much as the scientist calls upon the laboratory assishbant to set up
the performance of an experiment.

"The library and library facilities should be extended in order to maks
functional in the educational process., Moreover, teachers as well as
puplls need to develop skill in the effective use of an adequate librar;
service,

416
Up to this pg;nt in the text the information given is very accurate and guite

gppr@prlate but then the authors state,

minimum af one dn]lar per pupll ;h@uld be spant annuillv. If bLttET
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service is desired, the amount per pupil should be raised to at least
two dollars.™
;Da ’!%lé

.n recalling that this is a 1966 copyrighted text, these figures are very out-
dated, The standerds for school library programs established by the ALA in
1960 set the minimum per capita expenditure in schools having 250 or more stu-
dents at a minimum of $4 to $6 per student, .The Kentucky standards, consider-
akly lower than recommended expenditures, at this time were $1.50 per student
at the elementary level and $2 to $4 at the secondary level. The new 1969

standards for School Media Prosrams, of course, are no longer based on a per

capita expenditure but rather a percentage of the over-all educational budget.

The seven objectives of the school llgrary as recomrended by the American

been whole-heabtedly accepted by educators.

"More and more school people are co-operating with the American Library
Association in an attempted realization of these objectives of the school
library, " .

pP.416
The fact that some of these objectives are far from realization is not mentioned.
Tale objectives 4 and 7 as an example. _

"L. Every school. that provides training for teachers should require a
course in the use of books and libraries and a course on best liter=-
ature for children,

7. The school system that does not make liberal provision for training
in the use of libraries fails to do its full sty in the viay of ro-
vealing to all future citizens the opportunity to know and to use
the resources of the public library as a means of education,!

Pe417
To sze these objectives in the book are gratifying to librarians but without
reference to the degree with which they have been realized to date, they tend
to be misleading, In the state of Kentucky for example, only the elementary
teachers have a course in children's literature but neither elementary nor sec--
endary teachers are required to take a course in use of books and libraries.
As a matter of fact, it is doubtful if any state requires this for tedcher
certification. As for objective number 7, the library unit in Kentucky schoois
is offered at the 7th greade level and this oftentime is dispensed with when
no elementary library is available. Whatever other training there is on use of

the library is on a 'catch as cabch can basis." The objectives as stated are,
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nf course, objectives one would like to see accomplished but they are a long wavr

off at thi< writing,
4w the scction of the chanter devoted to the library in the elementary

scnool, *he following statement is made:

’ "The books for yourg readers should be carefully selected to meet the
~cading level of the learner, and they should be made available to him
either in his classroom or in the library. In order to reach a greater
number of pupils, it is desirable to rotate library books among the vari-
ous classrooms so that they can be used for supplementary reading or re-
search in connection with specific study projects. ! N

P41

The authors further state that with classroom collections at a child's disposal,
he learns to refer to books as constant sources of information and the use of
library facilities thus becomes habitual and good training for later study needs.
Here the authors leave one with the distinct impression that perhaps the class-
room collection is a substituté for a central library., Their conclusions on the
values of classroom collections are valid but students reading this text should
not be left with the idea that classroom collections alone are acceptable in the
elementary school. Classroom collections are an excellent supplement to the
centralized library, but not a substitute for it.

In the section on the library in the secondary school the authors leave
no doubt in the minds of the reader.

"Tvery high school should be equipped with an attractive, well-stacked
library under the direction of a trained librarian, More than that,
further library facilities should be available in the.. classrooms, and
teachers skould be encouraged not only to send their pupils to the schosl
library for reference material but to include the use of the classroom
library as an integral part of their daily teaching procedures,”

P.413

The authors also agree that the high school librarian is the one who should
acquaint young people with the techniques of library use, with the classroom
toacher sharing in the responsibility,

The appearance and use of the library at the various educabional levels
to provide an opportunity for individual reading or study. The training stu-
dents receive while in school, say the authors, will guide their use of 1i~
braries when they complete their formal education,

"To the extent that they (students) were trained during their school year:

32



e

in the use of the school library, they will be stimulated %o continue
thelr education on the adult level through the utilization of public

libraries,
pe419

The personal qualities it takes to become a librarian are given., The
educational requirements for those interested in the. fieid are also given.

"If they are especially interested in becoming sche~ . librarians, their
education sheuld inciude the completion of a college curriculum in which
special emphasis is given to English with some training in library work.
In addition, at least one course beyond college graduation should be de-
voted to the professional curriculum for school librarians, The complete
training should include a minimum of fifteen semester hours in education,
gole study of psychology, and practical experience in actual library
worls, !t |

Here again, the authors are out-of-date, To suggest that in order to be a
school librarian, one needs only one course in library work is outrageous, It
is true that there aren't too many colleges that offer the necessary undergrad-
uate courses to certify students as school 1ibrari§ﬁs vhen they graduate, but
this is not to suggest that there aren't prescribed courses required for the
certification of librarians. Though all states do not have the same library
certification requirements, most states do have minimum requirements for certi-
fication, All states require that the librarian te a full-fledged teacher
Tirst, and over and akove that, most insist on additional library courses. The
18 hours required by the state of Kentucky is typical. gFurthermgreg there is
no requirement that says a prospective school librarian's undergraduate emphasis
must be in Englist., '

As for the prospective future in becoming a librarian, the authors quite

+ correctly state that the librarian is frequently called upon to perform duties

other than those for which shé has been trained and that she is of'ten misused
and misjudged. The duties of the librarian and library assistance are many and
varied and a chart of their work is presented, The authors pey special atien~
tion to the special services Qﬁ'the school librarian, particularly that of in- -
struction.

"Cne of the meost important duties of school librarians is instructing
learners how to use the library, Pupils sometimes believe that this is
a waste of time, but there are many things that they need to learn so
that they can make elficient use of a library and its services, Time
given to instruction in the use of a library is well spent, provided it



is not too formal or too detailed,"
v 0.420

Any librerian would concur with the authors insofar as they say that instruction
is an important part of the librarv's function. One can agree also that many
think of it as a waste of time, Not all would agree, however, that it should
not be too formal or too detailed. Informal study of library facilities leads
to casual use. There are those among us who feel that librarians too long havz

teen ‘afraid to infringp upon the teacher's time for a 7engthi discussion ¢

brary usage, Often instruction has been watered down for fear that .it w
come too lengthy and hence alienate the teachers from allowing time for it. On
the other hand since it is the only time an opportunity is afforded to talk to
students, some librarians tend to try and pack too much into it and end up by
confusing the students, Vith our present information explosion, it would seem
that it is time instruction in informetion gathering techniques had better

start being formal and détailedg and a regularly scheduled time be allotted to
it.

The authors encourage Lthe participation of the teacher and the students
in the successful library progrem,and ways in which students can be encouraged
to use the library are given,

¥hen it comes to citing the opportunities for placement in school library
service, the authors state that the outlock is good and the situation is likely
to continue, They downgrade the opportunities, however, when they state:

"Unfortunately, the extended training required to become a librarian,

cénbined v;th thé ralativelv Tﬁw salafy schedules, causes maﬁy QETSOﬁé

There are many'small EChDQéSthat need the services of a teacher who can -
serve. as a part~time librarian. The young woman who, as she prepares to
enter the teaching field, includes some library training in her college
program u5“311y is able to find a position when she finishes her training,
and she is likely to receive a salary that is slightly higher than thst

cf a full=time librarian,™
P 422

A more irresponsible statement would be hard to conceive. In the first place,

though library salaries are not, high, the qualified librarisn receives a slighil:
higher salary than does the classroom teacher. And to suggest that the class-

A

room teacher with one course in library work would get more than a full=fledgeu
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Tirst had to qualify herself as a teacher!

This is the text that prompted this entire examination of education text-
che Tirst time, its misinformation stunned me. The fact that a 1966 copyrighted
took would be so outdated was an eye-opener, I wondered if this took stood a-
~lore in its field or if there were others that were Jjust as inaccurate.

A re-examination of this textbook was saved until after others adopted
throughout the state were examined and I found my attitude to it somewhat more
tempered. And the rcason is quite plain. These authors were, at least, aware
of the importance of the library in the educational scene and pressed their
point, More library coverage was given in this text than in any other one ex-
ertined, Their information in many instances was grossly inaccurate and paintec
a very dismal picture of the opportunities in the field, but they felt the 1li-
brary important enough to devote a section of their text to it,

The biggest problem with this unit, it would appear, is that it has not
been properly updated. Certain portions of this text were copyrighted as early
as 1947 and one*wonders how thoroughly subsequent editions were revised bringing
information up~to-date, Were the specific instances mentioned corrected, and
il the new concepts of.the library as a media center inserted, these authors

tended to display more understanding of the role of the library than most of the

and ‘as it stands now, they imparted a distorted view of the library end the 1i.
brary profession; and, this chapter, taught by a teacher who did not know whadb
corrections to make, would be very damaging, especially in producing an image

that would tend to drive individuals from the profession.

Rating: Ixtensive coverage
Erroneous statements
Distorted view )
School offers library unit
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DeYoung, Chris Anthony and Richard by 7
Americen Fducation, 6th ed, New York, McGraw-Hill, 1968, - 550p,, $8.80
(McGraw-Hill series in education)

Text adopted by:

Georgeteown College
Education 110, Survey of Education

Description of text: ’

~ The text presents a bread view of the national system of education and
is designed as a basic text in courses in education. The book is organ-
ized on the basis of six major aspects of American ecucation: orien-
tation; organization end administration of education, including local,
county, state and national programs; areas of education, pre-elemeniary
through adult and continuing education; personnel in education with
chapters on students, teachers, and other personnel; provisions for edu-
cation materials and environment, including curriculum, educational
material and technology, and education finances; and interpresation of
educational issues, Each chapter closes with a summary, group of sup—
gested activities and an annotated bibliography. The appendix includes
a code of ethics for the education profession and a glossary,

Library references:

In the index there are three references to librarians, two to librariss,
three to the Library of Congress, one to the Library Services and Con-
struction Act, and one to the instructional materials center, There is
no reference to the library in the table of contents.

- SUMMARY AND EVALUATION
References to the library are scattered throughout the text, Following
through the references to the Library of Congress first, we discover its cor-
tributions to all phases of education. Its impact on international education is
felt through its exchange of materials with other countries. The services it
offers education on the national scene is referred to, as is the importance of it
as an @utstanding example of the library movement for continuing education.

"The public library movement finds its highest fulfillment in the Li-
brary of Congress in Vashington, described by James Truslow Adams as
- "the one which best exemplifies the dream of the grecatest library in thig
land of libraries,!'t
p.244

In chapter 10, when the authors turn their attention to adult and con-
tinuing education, there is a column devoted to libraries, museums, and other
cultural centers, i

"The free public library movement, stimulated by the generous gifts of
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Andrew Carnegie, has made the community library almost as cormon as the
public school in cities and villages of all sizes. Bookmobiles have
brought libraries on wheels to villages and rtral areas all over the
land,..Once regarded simply as a respository for books, the modern com-

., Tunity library has also become an information center replete with phonc-
graph records, tape recordings, films, and other multisensory aids and
equipped with reference, committee, lecture, radio, television, and peri-
,o0dical rooms. Many libraries conduct organized reading clubs, book re-
view circles and discussion groups. The American Library Association,
particularly through its Commission on Library and Adult Education, has
greatly influenced the library to become an educational resource for
learners of all ages."

The public library is firmly established as the learning center for adult and
continuing education,

The chapter, "Other Personnel" is introduced by a large half page picture
of an elementary school librery. The caption reads,

"As a member of the school's professional team, the 11brarlan helps
pupils learn,!
Pe 32k,

On the follewing page is a chart depicting the many educational specialists and
paraprofessionals that serve the needs of the students, and the librarian is
listed among them. A section in this chapter directs attention to the librarian'
role in the school, the college, the public library, and other -agencies.

"A broad cultural background, enthusiasm, appmac:habllltyJ tact, poise,

and understanding are indispensable traits for school librarianc, who
are being recognized as important members of the faculty,!

: p.335
The educational r.quirements for the profession are given in a very general way.

"Meny institutions in the United States now provide thorough library

education, Today a school librarian should have a college education and

at least one year of library school training. In several states she must

also possess a teacher's certificate or special state certificate.!
Ibid.

The authors then proceed to report the neglect of some school libraries,

"Unfortunately, elementary school libraries are the last to be. recognizer
for their importance in lifelong learning. Most elementary schools to-
day are sorely in need of libraries and librarians. Many junior high
school and high school librarics are unorganized and inadequately staffed.
The Elementary and Secondary Education Act provides federal funds for

school 11brary resources, textbooks, and other instructional materials,v
Ibid.

The opportunities for librarians to serve at tha college and university level
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is mentioned along with the assistance that is provided for the training orf
librarians.,
"Federal loans, grants, fellowships, and traineeships are available for
educating librarians at all academic levels through the Higher Educabion

Act, which also provides funds for librery research and deronstration, "
A paragraph is likewise devoted to public librariens. Reference is made to the
asoistance offered by the federal government through the Library Services Act,
resulting in the establishing of libraries in rural territory, and expansion
of services in others. The needs in the public library field are noted.
"Additional library personnel and equipment, especially for bockmobile
services for rural areas, are urgently needed... The greatest need is
for librarians,n
The authors discuss the combination of school and public librarians,
"Some persons work in public libraries controlled Ly boards of education.
The Educational Policies Commission envisioned the ultimate unification
of all public educational activities, in communities or areas of appro-

priate size, under the leadership of a public education authority."
Ibid,

The librarien hired by other agencies is also mentioned.

"Among these are foundations, research associations, private firms,
educational associations, settlement houses, hotels, hospitals, and other
agencies that promote reading and research,"

Ibid.

"Educational Libraries and Learning Centers" is the heading of a section
in the chapter entitled, "Educational Material and Technology." The follewing
role of the library in education is given,

"The modern educational library in school and college is a learning and

materials center, The library ought to be the heart of the school or

college, with arteries running into each room, and capillaries to each
pupil, The plan of extensive reading requires much supplementary mate-
rial. Therefore, administrators and teachers should be familiar with
the library and competent to guide pupils in its use,

&

, _ p.395
The authors go on to mention the cooperative relationships that should exist
between libraries and explain that in some small districts the school libravy
is operated as a branch of the city or county systems. Bookmobiles which are
inereasing in number, extend services to rural areas. Tennessee is pointed out

as an example of a cooperative system.
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s,

"Tennessee is one of several states where the county circulating library
system has proved very successful. Several school districts coopsrate
in the establishment of a central library system whereby books obtained
are made available by a well-planned system of circulation."

Ibid,

Recent legislation pertinent to library services is mentioned, namely, the
Higher Education Facilities Act, the Library Services and Construclion Act, the
Higher Education. Act, and the Elementary and Seccndary Education Act along with
some of the various amendments to these acts.

The new techiology, say the authors, has brought about a significant
change to some libraries,

"In addition to their role as depositories of books for students, they

may also include teaching machines, programmed materials, collections of

professional books and magazines for teachers... Some schools have come
bined their audio-visual centers with their libraries. Thus films,
slides, pictures, mock-ups, models, and exhibits join books, newspapers,
and periodicals in what is often referred to as an instructicnal mate-—
rials center.,”
Abid,
The following evaluation of the school. library is given.

"A satisfactory book collection for a library should rate fairly high on

the following points: number of titles, balance of distribution, appre-

priateness for echool purposes, and recency of publication, Modern edu-

cation requires a well-balanced library in every building as a central

opportunity for extended reading experience, Furthermore, in a pupil-

centered library the emphasis is on the reader rather than the book,"
Ibid.

This text presents an honest appreciation of the role that the librery
performs, or can .erform, in education. The part the public library plays in
continuing education, no longer just a "repository for books" but an "infor-
mation center" is clarified.

The library's role in schools and colleges is stressed as a "learning

and materials center," The authors are candid in their review of the state of
"are the last to be recognized for their importance in lifelong learning" and
in the junior and senior high school libraries where many are "unorganized and
inadequately staffed.™

The opportunities for librarians at all levels of service; public,

school, higher education and special, are adequately treated, The shortage of
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librarians is particularly noted. The educational requirements for librarian-
chip, though covered in the most generel of terms, attests to the scholarship
of the profession,

The financial assistance given to libraries through federal legislation
érd the kind of aid available for the training of librarians is reported,

thile the auﬁkérs make no reference to instruction in the use of the 1i-
brary they do establish that "administrators and teachers should be familiar
with the library and competent to guide pupils in its use." How the adminic-
trators and.teachers gain this competence, however, is not mentioned,

Finally, the Library of Congress is pointed out as the finest example

of "the greatest library in the land of libraries."

Rating: Adequate coverage
Positive view
School does not offer unit

Frasier, James E,
An Introduction to the Study of Fducation. 3rd ed. New York, Harper &
Row, 1965, 303p., $7.95
(Exploration series in education)

Text adopted by:

University of Louisville
Education 201, Introduction to Studies in Education

Description of text:
The book is primarily directed to undergraduate classes in professional
education. The author examines some underlying ideas and reviews the
backgrounds of the important people and incidents contributing to our
emerging modern school system, Part one of the text covers the Ffounda-
tions of American education and deals with education's role in society,
particularly the historical, philosophical, psychological, legal and
financial foundations of American education. Part two, the organization
of American education, focuses attention on the nursery school and kin-
dergarten, elementary school, secondary school, higher and adult edu-
cation. The third and final part of the text examines the role of the
teacher in American education,

Iibrary references:

No reference is made to the library, librarians or instructional mate-
rials' center in the table of contents or the indesx.

40



SUMJARY AND EVALUATION
Only one reference to the library was found in the text of this book and
that was found in a discussion of the modern elementary school.

"The modern elementary school not only teaches reading, writing, and
arithmetic as well as other subjects but also provides health services,
hot-lunch pregrams, guidance clinics, library faeilities, and recrca-
tional program and serves as a cormunity activities center., The Amori-
can public has demanded the continuance of many progrims which were
started on a trial basis. The kindergarten, the hot-lunch program, the
guldance services are impressive evidence of this fact: The American
public wants the test for its children,"

P. 151

The library's presence as a service is thus acknowledged, the inflerence is mnda
thet the American public demanded it, and then the subject is dismissed.

Ironically there are two pictures of éhildren,Eﬁjoying the facilities
of their school library used as illustrations in the book., The caption under
one of the pictures intfaducing chapter 1, "What We Fxpect From Cur Schoolst
rcads as follows:

"The PTA involves itself in many school activities. The Turnishings
in this school library were donated by the PTA, "
p.7
Obviously the focus was not so much the library, but the activities of the FTA,
Among the pictures introducing chapter i, "The Elementary School" there
is another picture of children reading books in the school library. The cap-
tion under it reads:

"The library is the heart of the instructional program of the school,
and "Johnn, " not only can read but does, read and read and read,"

If the author really thinks that +he library is the heart of the instructional
program some attention would be paid to it somewhere in the text. This book
seems to typify the kind of "lip service" o which our libraries have become

accustomed,

Rating: Mere acknowledgment
Lip service
School did not answer Questionnaire I

ik,
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Yrost, 5. E., Jr.
Introduction to American Education, & Collere Gourse Guids, Garden City,
New York, Doubledey, 1962. 333p., $1.75 )
(Doubleday college course guides, U2)

Text adopted by:

Cempbellsville College
Iducation 210, Introduction to Education
(Used in conjunction with Drewry Meece's Interdisciplinary Readines
for Beginnine Students in Tducation) '

Description of text:

A comprehensive study of all levels of American education, public and
private, designed to inform the student interested in the teachine pro-
fesslon on its background, its methodological aspects, stiructure of the
educational system and the many problems and techniques which one must
study in becoming a teacher. After an analysis of the character of
American education, part one is an overview of the American educational
ladders from pre-primary education through adult education, Part two
deals with educating the child and covers their needs, curriculum and
psychology of learning, Part three is on the teaching profession and
includes the welfare and standards for teachers. Part four covers edu-

+ cational control and finance at the local, state and federal lcvel.
Part five, on the problems of modern American education, deals with somea
of the criticism and current issues facing the schools. The concluding
chapter summarizes the goals of American education.

Library references:

There is one reference to the use of the library in cducation listed in
the index. In the table of contents in chapter 6, "Adult Iducation,"
- the library is listed as a subltbading under types of adult education.

SUMMARY AND EVALUATION
In the first chapter on the character of American education, the author
describes the modern classroom,

"Books are everywhere and secm to have superseded the teacher as the
source of authority, Students do not hesitate to challenge the teacher
and accuse him of error when his statements do not agree with their ° .»
books, ¥

4

It looked like the author was pregaring the scene for an educational system

M

a @

emphasizing the role of a well-endowed library, Later the author refers to the
elementary school in transition and'in discussing the changes scen in the ele-
mentary school facilities, he points out that the old multi~storied boxlile

structures are giving way to sprawling one-story buildings.
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"Morkrooms, libraries, laboratory areas, closet and storage space,
ruming water and sink facilities, and a host of other facilities arc
available, making possible a range and flexibility of activities hardly
dreamed of by the teacher of a few generations ago."

P, 03

This unfortunately ends any further rcference to the role of the library in
the public school, ’

The section on the library which is referrcd to in the index and the
table of rontents is in reference to the public library, It is 13 lines long
and appears in the chapter on adult education as one of several types of aduit
education, mnamely, the public school, the club, the library and education by
mail,

"Everywhere one finds libraries equipped to offer the adult population

learning opportunitics as varied as its interest and needs. Today there

are few communities of any size in the nation without a public library.

Here men and women of all ages come to read, study, take books home, or

to avail themselves of the meny -other advantages offered. Success is

measured not by the numbér of books on the shelves but by the quantity

taken out or used, Books are supplemented by documents, magazines,

clipping files, microfilm materials, photographs, films, recordings, and ,

numerous other materials., In the larger cities are specialized sections

of libraries staffed by experts in the fislds of specialization to help

readers and students., The modern library is, among other things, a vast

agency of adult education, helping the population, at every age, to con-

tinue its learning,” C :
2, 107-102 :

The emphasis is entirely upon the public library's role in the continuing edu- ,

cation of an individual, o
In the las, chapter of the book on some of the current issues in edu-

cation, the author speaks of censorship.

"Wery few would argue that there should be no censorship of books, maga-
zines, television, radio, library, and the companions with which one
ageociates, The controversy arises when we come up against the conflicis
between censorship and freedom,

There are those who would examine all books used in the schools tc
cast out every statement, idea, or reference that challenges the stabus
quo, Others would not go so far, but would kcep all textbooks and obhze
reading matter free of material that might bring into question their
convictions.and most cherished beliefs, &till others would remove from
the schools anything that might be offensive to a minority group in the
community, "

Pe315

The author dwells on the subject for approximately two pages and raises some of
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the eriticisms directed towards certain books, texts and other materials in ti-

schocl., He mentions that Mark Twain's Huckleberrv Finn was removed from the

school libiaries of New York City at one time because of the Negro character,

=y

0Our

Jim, that appeared in the book, He sums up the controversy by sugresting
ways in which to handle the problem., His second proposal recommends that
teachers and parents place before the chjdsl only that material with which the
child can deal safely in terms of‘his maturity of judgment. The author's third
proposal is this, ' ;

"Texthooks and other educational materials must be selected as tools for
learning, not as statements of local orthodoxy or conforming to the com—
munity mores, When they are so selected, they will of a necessity be

adjusted to the reeds of the pupil as a developing citizen in a democ-
racy,"
p.316

He does not state who is responsible for selecting these "other educational
materials" he refers to. Since his other references are directed towards the
teacher, one assumes that this too is directed towards the teacher since no
reference to the librarian in the publie rchool can be found anywhere. There
is no reference to the very pertinent School Library Pill of Rights which sc
viisely sets down guiding principles for selection of materials.

All in all, though the author did recognize the role of the library in
adult education, he found no occasion to recognize its rcle in public school
education, He acknowledged that books play a part in education and the adult
who is out of school, in order to get books and other educational materials,
may uvilize the tublic library. As for any positive funetion that a library

might have in the public school, this author found none worth mentioning.

Rating: Mere acknowledgment
Lip service
School offers library unit

Lee, Johnathan Murray
Elementary FEducation Today and Tomorrow. Boston, Allyn and Bacon, 1567.

30%p., $6.95
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Text adopted by:

Vestern Kentucky University
Education 1C0, Introductiecn to Eiementary Education

Dezeription of text:
This text describes the newer developments in elementary educztion for
prospective teachers. Chapter 1 deals with the techniques of improving
learning. Chapter 2 discusses the goals and purposes of cducation,
Chasters 3 and 4 deal with the child. Chaptar 5 looks at the child in
the role of lecarner and chapter 6 looks at what the teacher does to
facilitate lcarning. Chapter 7 describes some of the technological
changes in education. Chapter & focuses attention on curriculum devel-
opments, Chapters 9 and 10 present certain aspacts of the problems of
dealing with handicapped and talented children. Chapter 11 examines
¢valuation of child progress. Chapter 12 presents the changing organi-
zation of the elementary school. Chapter 13 probes controversy in the
schools and chapter 14 deals with teaching as a profession. Each chap-
ter is concluded with a summary and en annotated list of suggested
readings. The appendix includes a code of ethics of the education pro-
fession and an explanation of statistical terms used in understending
research reports.

Library references:

No reference is made to the library, librarians or instructional
materials center in the table of contents or the index.

SUMMARY AND EVALUATION

In the first chapter on improving your own learning, the author contenrls

that,
"Observation of boys and girls of all ages is necessary if the concepts
you acquire in child development courses are to have meaning., "

b3

He suggests that a "September Experience" can be helpful and defines the tern.
"Some institutions alse help you arrange a September Experience, which
enables you to serve as a teacher aid in the nearest elemsntary school
for a week or two at the opening of public schools, which usually begin
prior to the college fall term."

One such experience that he recommends is that of providing clerical assist-
ance in the library., Of these September Experiences the author says,

"Students who have had such experiences find them extremely valuable in
terms of a better understanding of children, of elementary education,
ind of what they have yet to learn to be an effective teachey, '

. _ .5

In this same chapter students are urged to read widely, and the author
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explains some of the tools of research. He suggests that they know and use

the Iducation Index which he explains to them. In addition he recermends the

He

Children's Catalog to them so as to acquaint them with children's books.

also preserts a list of professional periodicals with which thev should become

L]

femiliar,
"Be sure to at least examine the materials in order to have a good idza
of where to look for what you need. A good orientation row will save

houre and hours of lost motion later in your college carcer.'
P.6-7

The author then offers the follewing suggestion,

"Most institutions training elementary teachers have an instructional
materials center where textbooks, -children's books, programmed materials,
recordings, and film strips are available. UWhile descriptions -in-cata-
logues present some idea of content, there is no substitute for actually
reading, listening to, or previewing these matsrials. This process

=3 .
should continue during your entire teacher education program. The more
familiar you are with materials and their use, the more effactive a
teacher you will become,"

p.9

Though the author urged all students who wanted to become effective
teachers to utilize the facilities of the Instructional Materials Center
during their teacher treining program, he never again suggests that the 1li-
brary in the school might be utilized to assist the teacher in Jjob pérformﬁnc%a
Iveri when the author is discussi@g how technology has improved learning, and
mentions use of television, projécted materialsg au'io possibilities, pro-
grammed learning, and other resources for learning, he does not mention the
library in conne .cion with the provision of these materials. It isn't until
the final chapter that the author offers any concrete evidence that libraries
exist in the elementary school, He is depicting some of the career opportun-
ities for the teacher and he mentions areas in which one may specialize.

"The elementary school librarian is a position which is definitely on

the increase. Such an individuai should have broad training as an

elementary teacher plus specialized library and audio-visual training,®
p.277-278

In the first chapter of the text the author offers the suggestion, a-
Long many suggestions, that providing clerical assistance in the library would
be helpful to orient +the Etuéent to the ways of children and a deever under—
standing of elémentary education and teaching. In the final chapter;, he ex-
plains that positions as elementary school librarians awe "definitely on the

L6
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. increase." But where was the library in between? Its role as a multi-media
center was not mentioned - though the multi media were, The assistﬁnce.a li-
brary can offer in the way of materials for the handicapped was not mentioned
though teaching the handicapped was. The library as an independent study cen—
ter was not mentioned though the problem of educatlng the gifted was, The cluec
might be in the term "definitely on the increase," Perhaps there aren't

énaugh libraries in the elementary school yet to have made much of an impact.

Rating: lMere acknowledgment
Hegative view
School does not offer libiary unit

Iueck, William R. and others
Lffective Secondary Education. Minneapolis, Burgess Publishing Companj-,
1 C;;éf a 4&4513- ] f]t!’?i s‘.Q
(Burgess cducation series)

Text adopted by:

Spalding College

Education 439, Fundamentals of Secondary Education

Description of text: '

This book is designed primarily for prospective secondary school
teachers with emphasis being placed on the skills required in teaching,
Five other authors assisted Mr, Lueck in the publication of this books-
Charles W. Edwards, Elwood G. Campbell, Clayton F. Thomas, Leo E, Fast-
man, VWiliiam D, Zeller. There are chapters on the aims Df the high
gchoal the teacher and curriculum improvement ; motivation and intere: st
pluﬂnlng courses, miits and daily lessons; improving classroom pro- '
cedures: instructional materials and equipment; using the community in
teaching; teaching small groups; teaching slow and fast learners; im-
proving school discipline; guiding extraclass experiences; and the
evaluation of learning. Each chapter concludes with a list of vrojects
and activities, suggested readings, and a list of references.

Library references:

No reference is made to the library, librarian or instructional mate-
rials center in the table of contents or the index.

SUMMARY AND EVALUATION
In the chapter on the teacher and curriculum improvement, when the

authors refer to those individuals that participate in curriculua planning, it~
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Aruitoxt provided by Eic:

scemed that a reference to the librarian might be made.
"At various times, state officials, boards of education, superintendest
of schools, curficulum experts, teachers, students, and laymen cnter
the task of planning the curriculum,"

el
.
o

The librarian is not mentioned nor is she later mentioned when the make up of
the curriculum committee is suggested.

"The toard of educatlan administrative staff, teachers, students, and
semmunity may all be rcpredentgd on this committee.”
n.27 ..

ine library's primery function is to supplement and emrich the curriculum and
vhen a new curriculum is planned, books on the subject under consideration
should be available in the library well in advance of the actual cffering,
Iibrarians, to keep their collections up-to-date and effective, should be a-
ware of any prosp=active curriculum changes and should be a part of any cur-

riculum committee, This textbook does not recogﬁize that the librarian might

of her awareness of cantémplated curriculum chaﬂges; to provide improved fa-

cilities,
In speaking of the core curriculum, the first reference to the library

is made,
"The instruction in a core class begins with a problem to be solved,
In solving the problem, the students gather the necessary data wherever
they can; subject lines dlgappear and the teacher must be prepared to
direct students to information in many fields and locations, The li-
brary, the community, and points even more distant provide sources of
information."

P45

The reference is not necessarily directed towards the library in the school.

It could be referring to any library,
In one of the chepters on improving classroom procedures, attention is

focused on study habits, In illustration is given on how students can be
taught-pﬁopef study habits. _ '
""Let's find out from the librarian what books we have on studying. !
Each suggestion given was used to the fullest extent. 'The teacher
and the librarian found all the available books and articles on how to

study, Additional tooks were obtained from the nearby stato library.n
piEOl

]
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idea for improvement of their owm habits, The practical use of the facilitics
of the library in an isolated incidence is thus given; but, the focus is stwdr
habits, not the library,

In the chapter on instructional materials and equipment, the librery is
mentioned in several instances as the place where one can locate the various
types of materials. } %

"Pictures may be obtained from many sources, such as magazines, news-
papers, advartlslng circulars, old books, travel bureaus, and public
and school libraries,?

p.211
"Models may be stored for further usag or sometimes the library will
have areas in which models can be stored or displayed when not in use
by the classrocm teacher, "

p.215
"If a few overhead projectors are avalLamie in a school, some means cf
sign-out will be necessary to maintain adequate use of th; machines.
This procedure can ke most easily handled by the school office, audio-
visual center, or the library,"

p.217
"Your library is the first place to go to locate films. The librarian
will have catalogues that doscribe many films and will be ready to sug-
gest other sources, City and county school systems have their own
audio-visual library,"

P. 222

Again, the attention is not directed towards the 1ibrarv§ but the media,

activities that can be developed to help educate slow learners to the pea
their abilities, One of these activities for the teacher is seleckh ting better
reading materials for them. The part that a library can play in this is
mentioned,

"Slow learners will need guidance and encouragement in using the li-
brary resources of the community, Skill in using reference works
shauld be specifically developed through direct instruction and simple
esearch activities.”
p.285

The reference is to the libfafy resources of the community. One wonders vl hy
the school library resources were ignored. Unfortunately, the part a litrary
can play inaéducating the rapid learners did not even merit this kind of
refeféﬁca.

In a chapter dealing with extraclass experiences, the various types cf

L9



O

ERIC

Aruitoxt provided by Eic:

non-class activities are 21ted such as the student council, class organiza-
ticas, school assembly, commencemsnt exercises, school clubs, school sports,
the homeroom, social activities, publicationsj musigal activities, speech and
dramatics. The only reference to be found regarding the library is in the
section dealing with club activities.

"Obviously, every club will have a variety of programs in line with
its purposes as stated in the constitution. A library club will have
activities concerned with books and literature,"

D373
Nowhere in this text was the library cited in a manner which dirccted
attention cn the value of the library itself and its proper ubilization by the

system of which it is a part or the teachers it serves.

Rating: Mere acknowledgment
Negative view
School does not offer library unit

Veece, Drewry, jr., ed.
Jnterdisciplinary Rea: !
Hew I@rmg Selecwed Acaden;c ?eadln gs, 1969, Various paging, $5.25

epinning Students in ﬁduhatlon,

Text adopted by:

Campbellsville College
Education 210, Introduction to Educabion
(Used in ccnjunc*lcﬂ with Frost's Introduction to American
Edu.ation)

Des rlptlon of text:

This is a book of readings designed as a supplementary text for use by
beginning students of professional education; All the articles in this’
compilation except one by the editor, have previously appeared in a
professional journal. The 25 artlcles have been divided into four
categories: students, teachers, theory-method, and organization.,

Library references:

There is no index and ncne of the articles pertain to the library
according to the table of contents,

SUMMARY AND EVALUATION
None of the articles included in this collection of readings pertain

to the role of the library in education and an evaluaticn is meaningless.

50



Thiz is a book of readings designed to supplement a text, and the selection c:i
articles to be incorporated was made by the Chairman of the Department of Bdu~-
cation of the responding school. In reply to questionnaire I, this editor was

dicsatisfied with the textbecl he was using, and presumably this book of

i _...

readings was designed, to supplement and enrich that presentation., One might
have hoped, however, for inclusion of some article on the library's role ,in
education in this compilation, since there was no recognition of that role in

the text,

Rating: Text not pertinent
Used in conjunction with another text
School offers library unit

Meyer, Adolphe E.
An Educationsl Hlabarv of the American People. 2Zd ed, New York,

MeGraw~Hill, 1967, L4%9p., $7.95
(Fcundatlons in aducatﬂ@ﬂ)

Text adopted by:
Cumberland Coileg
Education 131, Introduction to Iducation
Description of text: :
A history of education as seen against the background of the social
history which gave it being. The book is divided into three parts:
beginningr, growth and evolution, and coming of age. Footnotes have
been removed from this edition of the text and a 56 page section of
bibliographical notes, arranged by chapters, has been appended,
Library references:
There are three references to libraries and one to the Library Company
of Fhiladelphia in the index. There are no references to the library
in the table of contents.
SUMMARY AND EVALUATION
The first reference to libraries was in the chapter "Southern Laiss
Faire" when the author discusses the independence of the great planters in the
Jouth during the seventeenth and eighteenth centuries, He mentions the'su-

perbly stocked" personal libraries of men like Robert Carter, John Mercer and

the younger William Byrd.
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In a later chapter, "iiddle Colony Parochiualism," the eagerness for

b

T
]

knovledge manifested itself in the need for first-rate books, says the authov,
Benjamin Franklin's creation, in 1742, of the Library Company of Fhiladelphia
wzs 8 result. This was perhaps the first subscription library in the New
Vorld and was soon copied throughout the colonies.

About this same time, a Quaker, James Logan, began acquiring his library,
onz of the largest in the land, with holdings in the sciences that had no equal.
He loaned his books generously and upon his death left them to his fellow Phila-

delphians, housed in a mansion of their own.

The author's final reference to libraries is in a chapter entitled
"After Yorktown," Here he refers to Jefferson's support of learning by spon=—
soring a bill bzfore the Virginia House of Burgesses for the creation of free
public libraries,

If there were other references to libraries, they were not detected.
from its beginnings in personal collections, to subscription libraries and then
to free public libraries, The library's emergence in the public sclools or its

place in higher education were not covered,

Rating: Text not pertinent
School does not offer library unit

Morris, Van Cleve, and others
Becoming an Fdueator; an introduction by specialists to the study and
practice of education, Boston, Hourhton Mifflin, 1963, 4O9p., $7.50

Text adopted by:

Transylvania College
Education 244, Introduction to Education

Description of text:
This text is designed for presentation to the keginning student on the
possibility of becoming an educator. Tach chaptcr is written by a
teacher training specialist, Part one and tvwo deal with what the study
of educaticn includes and the basic foundations that an individual must
kmow and understand to become a teacher, such as the history of education,
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philosophy of education, sociology of education and educational psy-
chology. Part three, "Education in Action," and four, "The Educational
Profession," deal with the current practices of education, Included
are chapters on elementary education, secondary education, higher edu-
cation, educational administration and finance, school counseling and
a concluding chapter on teaching as a career. At the end of each chap-
ter is a group of questions for discussion and an annotated reading
list. The appendix includes a code of ethics for teachers. The ten
specialists who wr(te the various chapters are Van Cleve Morris, Adolphe
E. Meyer, Hobert dJwuHavighurst, Frederick J, McDonald, Harold G. Shane
and June G, Mulry, Ji' Galen Saylor, John S, Diekhoff, Herold C, Hunt
and C. Gilbert Vrenn. '

Library references:
In the index there are two references to libraries, one to materials
center, and one to the Library Services Act., No reference appears in:
the table of contents.

The first reference to libraries is in a chapter on the history of edu-
cation written by Adolphe E, Meyer, He is discussing the influence that Horace
Mann had on education, particularly looking at the educational revival in the
early 1300's in the Commonwealth of Massachusetts,

"The school year was lengthened, the number of public high schools was
augmented, librariss were 1ncreased and enlarged, and, to cap it all,

supervision was dignified professionally and made more effective,™
p.34

The second reference to libraries is found in Robert J, Havighurst's
chapter, "The Sociology of Education." In speaking of nonpersonal agents of
socialization such as the book, the film, the recording, or the television
program he states, |

"Books and libraries are major socializing influences. Children form

concepts of appropriate and desirable behavior from the heroes they read

about, and they can imitate those heroes, though it is doubtful whether

a chafacter in a book is ever as effective a model for a child's behav-

ior as are some of the people with whom he comes into personal contact,m
p.101

Obviously, libraries are where the tooks are kept and in this respect they are
socializing influences, |

Harold G. Shane and June G, Mulry in their chapter on "Elementary Edu-
cation" discuss thé school day and give a schedule of activities for the week.
In a chart depicting a week in second or third grade in a partially integrated
program, a library period is scheduled under the heading, social studies.
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During this period the students are,

"Finding and summarizing information about the airport,"

Leter, in their reading class, they are continuing to find information about
the airport, Uhile nothing speéifically is said in the text about integrating
library use with curriculum planning, a student examining the chart cmrelt
can see how the two can bte tied together,

Later in this same chapter, the authors devote a 14 line parapraph to
the value of instructional materials centers.,

"The establishment of 'learning centers' in glementary school 1s a
trend that appears to have great promise. Such centers are reserveoirs
of information to be used by children and, in their most highly devel-
oped form, comhine library resources, science and arts materials, and
teaching aids of many kinds., But the learning center offers more than
a mere amalgam of conventional and newiy devised “.00ls and aids to

©  leerning. 1In a emall but grcwing number of schorls, it is a reference

1

ng. ’
source and individualized learning resource for children; a stimulating
place staffed by highly competent professional persons who understand
child growth and development, are skilied in working with teachers, are
thoroughly femiliar with the materials, and have an excellent academic
background. It is the task and challenge of the learning-center direc-
tor to help individual children and groups enrich and extend their
classroom experiences in & milieu of books, films, and other educationsl

media, "

the centers. The reference is to a small. number of schools with such centers
tut the authors recognized the cenlers as a "reference source and individusl=
ized learning resourc " for children, not just a place where various media
were stored. [

T@e chapter, "S%?cndary Iducation, " vritten by J. Galen Saylor presents

the curriculum and program of the secondary school and points out extra-class-

room activities., -~
"In addition to the courses offered, most schools sponsor a large vari-
ety of extra-classroom activities such as a student council, inter-
scholastic athletic yearbook, and numerous special-interest clubs. The
school also provides special services, including guidance and coun-
seling, transportation, and health, food, and job-placement services,!.
) P.227

o,
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The library is not mentioned among the extra-classroom activities or as a
special service of the school, However, later on, when the author refers to

the years ahead in sec@ndary edusati@n3 he does make a refere to the library.

who wish to carrv on regaarch pf@décts in e;tr*"clagﬁ prg:rdna
.&h;—EAé

John S. Diekhoff in his chapter entitled "Higher Education" speaks of
the extracurricular program of the college or university.

"A book addressed to undergraduates need hardly tell thom that the
classroom, laboratory, library, and dormltorv-studv ara not
of coTJEge Lut r,,,erg mﬁy need tc ;and

The library is established as part of the regular curricular program, but vhat
part it plays is not otherwise mentioned. Later in speaking of functions of
faculty committees, he states,
"Faculty committees meet to review divisional and department recommen-
dations, to study the academic calendar, to allocate office, laboratory,
and classroom space, to plan librery policy (perhaps to allocate libra:;

funds to divisions and dcgartments); to recommend editors for student
publications...”

P 277
This statement established the library as being a matter of special concern
r

1 ~gct voice, The author vhen

to the faculty, a facility'in which they have a di
o)

gnenking of the enrollment boom in higher education matter-of-factly states

thut,
"New classroom buildings, new laboratories, expanded libraries and other
pPhysical facilities ere heing built, of course, but building progrems
characteristically lag behind apparent need."

.28
A chapter by Herold C. Hunt, "Educational Administration and Finance"

7

refers to the assistance given libraries by the federal sovernment.
ce

"The Off of Education also administered...$7,542,0C0 in federal
monies for development of rural libraries undar the Library Services
Act." ‘
0,319
Since this boole carries a 1963 copyright, one would not find any reference to

the later program of the federal government relative to libraries, the Elemen-
. i
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tary and Secondary Education Act.

' This textbook affords a good opportunity to compare the views of the
library expressed by several authors at varying levels of education. The

niced in the historical development of education.

a major socializing influence on children, At
the elementary level, an example of integration of the library in curriculum
Planning is given and special attention paid to the new trend in establishment
of learning centers with-highly competent professional personnel. The library
is seen as an information center and an individualized learning resource fou
children. At the high school level the library was omitted as one of the spe-

‘clal services of the school though casual reference was later made that spe-

AN

K

ary services, The

e being expanded, among them lib:
assistance given libraries by federal programs was mentioned., The library, in
higher education, was looked upon as a definite part of the curricular progrean
and establichment of library policies was showm as the responsibility of the
faculty.

In this text one can detect 2 significant c@ntribuinE of the library
at the various levels of education in all but one area, secondary education,

It is strange that this level should display more disinterested treatment thon

ibraries are relatively few in number.

the elementary level vhere school

Rating: Ad quate coverage
eq’ &
Positive view
School .Jld not answer Questionnaire I

,.__’

Nerbovig, Marcella H, and Herbert J. [dausmeier
Tzaching in the Tlementary S Tc

1969, 612p., $9.95

New York, Harper & Row,
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Text adopted by:

Thomas More College
Fducation 320, Fundamentals of 15’ ntary Education

B,

Déscripticn of text:

This 2 book on the educational pracfices in the elementary school,
inco 1 rating many of the significant advances in the syster: - its
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objectives, content and sequence, instructional materials, teaching
methods, placement and monitoring of pupils, organization for instbiuce
tion, building and equinment, and avaTUEtlcn procedures. ‘There are L7
chaptérs divided into three parts: foundatiens of curriculwn, arcas of
instruction and progress of the 1nc1v1uuﬁl Lach chapter is corcTqud
vith a 1list of questions and activities, along with reference for fur-
ther rahdlng.
Library references:
No reference is made to the library, librarians or instruectional mato-
rials center in the table of contents or the index.
SUMMARY AND LVALUATICN
The first reference to libraries is in a discussion ol materials and
resources which advance the effectiveness of classroom instruction., Here the
authors cile the following
"Library books (as differentiated from texttooks) can also help male
instruction more meaningful, Current materials, including newspaper
and magazines, as well as paperback books, serves useful educational
parpeses. lor adults,rcading is still probagiv the most widely used
method of gaining information, The most adval ntageous use of printed
materials, especially textbooks, i .the classroom depends primarily on

the teacher's ability to select ;nstrac*lona’ matcrials wisely and to
use them ﬁntFTT;gentWy n

L]

P.16=-17
Ihe authors then go on to state that the reading of printed matters is aug-
mented by the use of visual aids, The point is thus made that Looks are im-
portant to learning and in order to differentiate between textbooks and other
booles they use the term, "library" books.

In the chajter, "Organizing People and Resources” the authors discuss
the various materials of instruction and refer to the challenge that has been
rode towards the traditiona® view of the textbook as the "backbone' of the
curriculum, They state that in the modern classroom the text is primarily an
"outline or springboard" which is supplemented by multiple texts which in tura

are supplemented by reference books, classics, and current materials,

\p 3

"The most-used materials can still be found in the classrocm, and books
still make un the largest part of the library, bubt the concept of %he
library is changing to the broader concept of a "earning center,!
(Learning centers are also knovn as "materials centers" or "?esauTCég
centers.") A learning center differs from a library chiefly in thet

it contains more multi-sensory media for learning, including programed
material., Learning cenlers make directly available to the pupil less
frequently used resources of the tjﬁa that were f@rTerTy handled by the

L% ]
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teacher, such as tape recorders and film-strip projectors and some of
the machines that have come into more recent use in schools, such as
single-concept, cartridge-film projectors, micros opes, and others."
=%
pP.L158

This is the extent of the coverage of the changing concept of the library, but

the role of the library is at least referred to in its proper context, as an

aid to learning, Furthermore, the library's value as a repository of printed
materials is not considered secondary to-its value as a depository for audic-
visual materials. ’

In the same chapter the authors proposed as an activity for study, the
following:

"Inventory a classrocm, a school, and a learning center for materials,

How many different kinds cen you list, Uhat would you request if you

were a teacher in that school?"

2173

Another question, likewise advises the student to visit an innovabive school
and discover the location of new iearning materials, ALl of these references
attest to a growing awareness of the 'new Look! in 1ibraries;

In the chapter on "Balancing the Reading Program! the authors propose
the importance of instruction in the use of the library,

"Instruction in using a library or learning center may have begun in
the primary grades. In connection with a unit such as the one on the
human body, the first unit of the year for this grade, the whole class
may have a review in using the library. Time is set aside for recre-
ational reading, and at the same time a purpose for using the library
is established. The teacher or librarian leads a class discussion on
the library resources and procedures. The class explores the librar:
and becomes femiliar with it, The class receives specific instruction
in the use of the card catalog and in the location and checking out of
books., .. '

Not all children learn how to secure information readily. Nor
are all schools equipped with well-organized libraries (Fig, 7.5). On
tne other hand, some schools have learning resources centers that ex-
tend the concept of the library considerably by including materials
such as audio tapes and visuals for individual children to use and by
providing professional or lay personnel to help pupils., Therefore,each
teacher has to adapt to the available resources and the abilities of the
children. Vhen necessary or desirable, some teach:rs make extensive usn
of city libraries or traveling “ibraries to supplement room librarics,!

Pa 229_ :?BQ

In this entire section of the text which discusses areas of instruction, the

authors recognize the importance of varied materials being made available so
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that students might learn more readily, Pictures of children taking advantage
of the facilities of their library are prescnted on pages 199, 209, 229, 231,
250 and 408, The authors do not diminish the value of the printed materials
a5 over against the audio-visuel materials either, They suggest that the wise
teacher learns to uze both to advantage.

khile this text does not have a unit unto itself devoted to the role of
the library in elementary education, the authors, nonetheless, assign a very
positive role to the library in the education of the child. They not only af-
firmed the library's role in providing materials for all subject disciplines,
printed as well as audio-visual,.but they focused attention on the use of two
particular kinds of reference aids, the dictionary (p.211-213) and thé>enéy—
clopedia (p.228-229), Cne has the feeling, .after examining this text that the
authors have found the elementary library a very real asset in the education of
children and they will foster the same feeling of respsct among the students
studying this text.
Hating: Adequate covéragej

Positive view
School does not offer unit

Oliva, Peter F. _ ‘ :
The Secondary School Today. New York, World, 1967. Ad2p., $7.50

Text: adopted by:

Thomas More College
Education 360, Fundamentals of Secondary Education

Description of text:

This book is planned to meet the requirements of a comprehensive course
in secondary school prineiples and methods. The text is divided into-
seven units, with each unit preceded by the objectives of the unit and
followed by a summary, list of cless and evaluation activities, and an
annotated bibliography, Unit 1, "The Emergence of the Modern Secondary
School, " gives a brief history of secondary education and the status o
the secondary schobl teacher, Unit 2, "The Secondary School Curriculun
Today," considers the sociological forces affecting the curriculum, de-
velopments in major sul.ject fields, and current practices and inno-
vations, Unit 3, "Planning For Instruction," illustrates the learning
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unit, resource unit, and lesson plan. Unit 4, "The Instructional Fro-
cess, " describes techniques of instruction and learning theory. Unit %,
"Cuidance for the Classroom Teachers," offers an understanding of the
guidance role of the teacher. Unit 6, "Discipline and Control," de-
scribes behavior probléms and corrective measures that may bs employed.
Uit 7, "Bvaluation," considers testing and other means ol measurement,

Library references:

o refsrence is made to the library, librarians, or instructional
materials center in the table of contents or the index.

SUMMARY AND EVALUATION
The first reference to aAlibrary was in the chapter devoted to the his-
torical development of the secondary school., Benjamin Franklin in the middle
of the 13th century made the following recommendations for an academy.

"That a house be provided for the academy... That the house bte furnished
with a llbrary (if in the country, if in the town, the town library may
serve) with maps of all countries, globes, some mathematical instruments,
an apparatus for experiments in Natural Fhilosophy, and for Mechanics;
prints of all kinds, prospects, buildings, machines, etc." ' L

‘ Pp.ll '

In his proposals Franklin advocated such modern notions as an instructional
materials center, says the author, ¥hen later in this same chapter, federal
part;c1patlan in education is reported, the services extended ta libraries is
covered., Among the tenefits of the various 1Eglglat1VE acts, the author cites
the National Defense Education Act as authorizing library science institutes;
the Higher Education Act for impravements of libraries, and the Elementary and
Secondary Education Act for strengthening of library resources.

In discuzsing the cycles of criticism directed toward the secondary
school, the author states,

"When we look at the paucity of instructional materials and library
books, the shortage of teachers, amd the lack of classrooms, we cannot

say that schools are Eftravagan
.26

The criticism directed towards the schools as subversive is dismissed as being
on the wane since the 1950's, though the author mentions occasional flare-ups.

"Occasionally super-patriots and right-wing groups attack scrme state-
ments of teachers or some library books,!
Abid,

The chapter, "Changing Content of the Secondary Scipol Curriculunm,™

covers developments in the major subject fields, After speaking of the academi
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program, the author turns his attention towards the supplementary curriculum,

"By supplementary curriculum we mean all those activities that fall
outside the usual scope of the academic program... A well-rounded sup-
plementary curriculum includes clubs of many kinds, student assémblies,
social affairs, athletic groups, class organizations, and a student
council, .
p.105
Since the library was not spoken of in relation to any of the academic dis-
ciplines, and by definition, did not fit into the supplementary curriculum, one
wonders where it does fity
In @bgerving"current curricular practices in regard to the academically
talented and gifted student, the author suggests independent study.

"They may work in the library or at independent study centers in the
school or even in the back of the classroom.”
P.119

Cooperation with institutions of higher education in the area is also suggested.,

"Students also utilize the college's library resources and call on
professors for assistance,!

D120
It isn't until the author speals of the high school of 19%5 that 'a pos-

itive utilization of the library for all students is mentioned, Kimball liles!

remarks. are quoted.

- "Wiles sees the establishment of a Materials Center in which students
may schedule teaching machines for working on their basic skille, He
states: 'Machines will teach basic skills as effectively and efficiently .
as a teacher... Two librarians, one to issue programs and the other to
help on request, and a staff of mechanical technicians will supervise
the.work of two hundred students., Disorder will be at a minimum because
each person will work on his owm level and with his own goals., More-
over, each student will work in a private sound-proofed cubicle,'!

' ! ’ P.126
The author paraphrases Viles by saying that in future schools,
"Opportunities to specialize will be provided in a variety of ways -
through shops, studios, worl laboratories, worlk-study programs, and
seminars in the content fields, These seminars will be limited to
fifteen pupils and will meet for two two-hour periods per week, Stu-
dents will spend the remainder of their time conducting independent re-

search in the library or laboratbories,!

In the chapter devoted to planning a learning unit, only one reference

to the library was detected and this was when teachers were advised %o nrepare
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bibliographies for their students so that they could pursue their study of the

topics, 7
"Books and magazines should be listed in an acceptable bibliographical
form so that the reference may be readily found in the library or
ordered ff;m its source, ~ ] p.165
In a later chapter on planning a resource unit, one of the activities
for students involved in a unit on the U.N. is library oriented, though not
necessarily school librery oriented.
"Assemble working library of information on the topic. This will in-
clude school and community libraries' materials; newspapers and maga-
zine articles; books znd pamphlets of materials,"
T 2. 150
A second activity suggests that students,
"Write to United Nations Headquarters for general information,
Thid,
In a chapter devoted to the techniques of instruction the teacher is
told that the learning base can be broadened.

"The teacher can broaden the learning base by reaching beyond the
adopted text materials, Magazines and newspapers furnish plentiful
sources for pictorial and descriptive materials. The teacher can make
effective use of all library resources in the community, including the
‘public library if there is one. Tt is helpful for the teacher to go
into the public library, discover the extent of resources, and estab-
lish a working relationship with the public librarian., He should meke
it a point when he first enters a community as a teacher to find out
vhat audio-visual aids are owmed by the local school system, what aids
~ can be obtained from state sources, and what supplementary budget is
available Jor purchase and rental of audio-visual aids, !
| D« 249

Cooperation with the public library is to be commended bﬁt theiguth@r might
have mEﬁtioﬁed that one of the raapgnsibilities of a teachef entering a schonl
system for the first time, is to see what kind of materials are available in
the school library first., Is this a matter so obvious that no reference is
needed? The teacher's responsibility toﬁafds seeing that material is provided

in the school library is nowhere touched upon,
references on the historical development of libvaries and their Toseible future

development, little is said about the library,
The author boldly states that "when we look at the paucity of instruc~
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tional materials and library books...we cannot say that schools are extrav—
agant.'" Vith this, he seems to dismiss the value of the school library. He
does not pfesent the school library as a parf of the academie curriculum or
the supplementary curriculum., The gifted student is encouraged to utilize the
resources of the school llbvaryg or an independent study center, or the hack
of the clagsraang or a nearby college library. The teacher in preparing a
bibliography is ﬁrged to use-acceptable form so that students may find materials
in the library, or from the publisher, In gathering material for a resource
unit on the UN, they are advised to find information in the échgal"gg commu-
nity library and, as if the authcr did not expect them to have much success
in this area, write directiy La the United Nations Headquarters for such in-

formation. Finally the teacher is urged to make effective use of the library

recowrces in the community, This is sound advice., Even here, however, the
avthor raises doubts when he suggests that the teacher use the public library
"if there is one." *

- In every instance the autﬁar gives an alternative to using the library.
It is almost as if he is saying the library isn't really necessary, -Past per-
fcrm*’ancei, very obviously, has led this author around school library utilization
and any student reading this text would not expect the pub1lc school 71brary
to play any significant role in education at the secondary leveT = not .t any

rate until he got into the high school of 19:5.

Rating: Mere acknowledgment
Negative view
School does not offer library unit

-Parkins Hugh V., )
Human Development and Learning., Belmont; Calif,, Wadsworth Publishing
Gampany, 969 616p., $7.95

Text adopted by:

Murray State University
Iducation 102, Child Growth and Development
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Description of text:

This book deals with the psychological foundations of education. It
focuses on the processes of development and learning and the inter-
relationship among these processes. Extensive use is.made of case-
record materials., Th2 book is organized into five parts, the first
dealing with the needs, the procedures and motivations in human behav-
ior. Part II examines the processes that shape development and learn-

ing: +the physical organism and its growth, the interpersonal environ-
ment, cultural environment, environment of the peer group, and the self.
Part IIT deals with the emerging individual in relation to the develop-
mental tasks he encounters at successive stages of childhood and adn-
lescence, Part IV on learning and the educative process includes chap-
ters on the nature asud theories of learning, readiness for learning and
the outcomes of learning., Part V examines the job of the teacher in
organizing and applying knowledge of human behavior so as to facilitate
development and learning.- This section includes chapters on organizing
the classrcem, evaluation, the students who need special help, and
teaching and the educative process, A summary, study questicns, sug-
gested readings end a list of films are included at the end ef each
chapter, -

Library references:’

No reference is made to the library, librarian or instructional mate-
rials center in the table of contents or the index.
SUMMARY AND EVALUATION
One would not expect to find much information on the library's role in
education in a text of this kind. However, some reference to the role the li-
brary can play in helping to establish a climate of learning might be consid-
ered appropriate to the subject matter of this book. It such information was

given, it was not detected,
One reference was spotted in a chapter on organizing the classroom for
learning when the author discusses the role of motivation in discovery. He
recounts a study by Bert Kersh.to test the hypotheses that disccvery learning
is superior to rote learning because it is more meaningful. An algebraic
problem was given to threse groups of students: one group received no help,
one group receivad some help, one group was given the rule to work the probicm,
ore understanding was evident in the some-help group, vhile least understand-
ing was shown in the rule-given group, The motivation for learning was.so

great in the no-help group, however, that some of them went go far as to look

vp the algebraic formula in the library.

For librarians, the significance of this study is that if motivation is
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high enough, the students will use the library for information.

Rating: Text not pertinent
School does not offer library unit

Petersen, Dorothy G. T ,
The Elementary School Teacher. New York, Appleton-Century-Crofis,

1964, <7op.,'ﬁ6 75

Text adopted by:

Spalding College
Education 317, Fundamentals of Sleme ntary Education

Description of text:

The book focuses upon the roles and responsibilities of the elementary
classrcom teacher as the most important festure in the educational pro-
gram, Fart I examines both the position and the competencies of the
verson. Pari II discusses the teacher's relationship with the children,
their parents and professional colleagues, Part III exzmines the
teacher's duties in guiding the learning process, Chepters are offered
on creating a desirable EnvlranWEﬂt, ocrganization for learning, im-
proving curriculum, providing for individual differences, using instrue-
tional materials, and appraising pupil growth, Part IV dlgcuS?ES the
teacher's continuing growth and the problems associated W1th elementary
school teaching, Each chapter concludes with a summary, topics for
thought and discussion, list of projects and activities, and 2 bibli-
ography.

Library refererces:

In the index of the book there is one reference to the classroom 1j-
brery, one to the professional library, and one to the instructional
materials center, In the table of contents there is a subheading for
the instructional materials center.

SUMMARY AND EVALUATION
The first index reference leads to the chapter on creating a disirable
learning environment, where a two paragreph section is devoted to the Cla
om library, ’

"No other factor is more important for stimulating children's interust
in reading than an adequate supply of the fascinating and wonderful
books written for children today. C@nsequantljg one of ths most im-
portant spots in the elementary classroom is the library nook, It is
important to remember, however, that the classroom collection should
supplement, but never supplant, the school Library."

p.219

iy
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The underlined words appeared in italics in the book. The author then pro-
ceeds to describe a cozy area with comfortable chairs, skillfully arranged
bookcases, shelves and room dividers. '
"Here 1s kept the classroom collection of books and periodicels, souc
of which have been borrowed from the school library, the traveling
county library, the public library, or from tho teacher's and pupilsi
personal collections,'
Ibhid.
The author gives examples of ‘the kinds of reference materials that should be
in the center,
Meference b@@kgg at least cne set of encyclopedia, dicticnaries of
varying levels of difficulty, maps, globes, atlases, nsuspapers,
periodicals, and othe: tools may be kept permanently in the libravy

centar, ! )
P.220

The ways in which the library center can be utilized are explained and the
manner in which it can be usei to teach children thevﬁr@per nabits and atti-
tudes towards books and reading is stressed, She concludes the section with
this statement,
"There is literally no end to the type and number of learning experi-
ences to be gained from a classroom library corner and it is difficult

to see how any teacher, on any grade 7evel could create a favorable

intellectual environment without it.

Thie is one of the most positive expressions found in the examination of any
-+ of thesc texts. The fact that it is in reference to the classroom library

instead of the srhool library, does not lessen its impact.

‘LT‘!

The instructional materials center is examined in the chapter on using

instructional materials and aids.

i "Ihe number nd variety of teaching materials available in this tochno-
: logical 2ge make the establishment of a Materials Center in the elemen-

tary school a necessity.”
DAh2

The next three sentences are disturbing,

"Such a center is organized and maintained by a specialist usually
designated as the Supervisor or Coordinator of Instructional Materials
Depending upon the size of the school and the extensiveness of the col-
lection, he may serve in either a full-time or part-time capacity. if
partst;még he may divide his time amOﬁg two or more schools ¢ wilth uiliay
teaching duties,n

Ibid,
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The inetructional materials center is described apart from the library progran
not a part of the library program, This is contrary to the joint recommen-

dations of the ALA and IEA Standards for School Media Programs which recommend

2 unified media program,

The services of the personnel of the Instructional Meterials Center are

discussed at some length. Five services are listed: to establish and main~

tain a service program, provide a resource center to serve the needs of all
teachers, provide and supervise a center for the adequate production of mate-
rials, acquaint teachers with new materials, and evaluate the multimedia pro-
- gram,

In the chapter on personal and professional growth, the professional
library is examined., Here the author points out the necessity of the teacher
keeping abreast of new develaﬁmentsiaﬂd trends in the profession. A statement
of Kimball Wiles is quoted in whicﬁ;hé refers to a strong professional library
as the basic element of a good in-service training program., The author ex-
plains, ’ :

"Apparently this sentiment iz still in the realm of educational theory,

however, for there is some evidence to indicate that many elementary

schools have little or nothing that resembles a professional library.n
p.522

She then recounts the findings of her own study of professional library col-

lections in the elementary schools,

"A study by the author of 42/ eiementary schools, distributed over all
fifty states, reveals that, in general, elementary school professional
collections  leave much to be desired, Of the total number of princi-
pals replying, 326, or 76.9 per cent, reported that their schools con-
tained a collection of professional books and periodicals, The number
of books ranged from five to five hundred, with the median numker of
volumes, between forty-six and fifty, representing a total expenditure of
approximately two hundred fifty dollars, The median number of volumes
added each year was five, indicating an annual expenditure for profes-
sional books of approximately twenty-five dollars, Furthermore, only
59 per cent of the principals renorted that books vere purchased from a
regular budgetary allocation, The others reported that books were do-'
nated by members of the staif or were purchased with funds received from
the PTA, school projects, library fines, or class gifts.

Of the L2, school surveyed, 39, or 9,2 per cent, reportcod that th
their schools had no colleetion of either professional books or period-
icals. Some of these schools reported that they were forty or fifty
miles from the nearest professional collection, and even that was not
adequate for their needs," ' '

P.522-52
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The author further states,

"In spite of the 1ip service given to the importance of profcssional
reading by téachergg therefore, there is some evidence to indicate that
it is not encouraged or flnanc1371f supported by school systems to tie
extent that it should be, or to an extent cqual with other forms of in-
service gTGth
It is perfectly obvious that if teachers are expected to read,
they must have something to read. h
P.523
She refers to the professional tLook coTLEEtian recommended by the American

Association of School Librarians. ' =

"... . a professional. bool collection in every schdol of from two
hundred to one thousand titles and minimum annual expenditure for the
pFOf?SSLGﬂﬂl collection from two hundred dollars to eight hurdred dollar

daj_l ars, ;
| Ibid,

A four page annotated list of magazines that should be included in a profes-
sional collection is then given,

This book which has pointedly made evident the nesd of good library

i

ervice in the school raises some disturbing issues, Obviously the author
knows about libraries and she appears particularly disturbed herself by the
vwoeful state of professional collections in the schools, She stressed the faci
that the classroom ibrary was only a supplement to the centraliszed library bus
she never directed attention on the centralized library itself. Perhaps she
neglected to do so because this was a book concerning the elementary teacher
gerlflcale and the focug would naturally'be on her ouwn classroom library.
che directs attencion, hDWEVEr§ to an instructional materials center which is
commendable but it 1s seen outside the realm of the centralized library. Uhen
she speals of the proféssional library, her survey repudiated any appreciable
service in this area, and nowhere was it made evident whether this collection
was part of the librery or not. These services which educators find they need -
an instructional materials conter and a professional library - are not seen as »
rightfully telonging to the realm of the library., If the librories were servine
the purposes for which they were designed, the need to sel up units outside its

structure would be unnecessary.

Rating: Adequate coverage
Fositive view- \
School does not offer library unit
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Richey, Robert TAlliam
Planning for Teachin
New Yorl, lHeGravw=Hi

23 an introduction to education.- 4th ed.

Taxt adopted by:

Asbury College
Education 101, Introduction to Education
Berea College -
Ecducation 224, Introduction to Fducation
Brescia College '
. Education 207, Introduction to Fducation
Pikeville College ' :
“Education 200, Introduction to Eduecabion
Western Kentucky University (as a second toxt)
Iducation 1CO, Introduction to Elementary Education
Education 230, Introduction to Secondary Education

Description of text:

The book has been designed for an intreductory course in education,
providing the student with an understanding of what is involved in a
teaching career and poinbing out the tasks ahead in developing into an
effective teacher. The book is divided into six parts: career planning,
the teacher and her worl, the economic and legal aspects of teaching,

the nature of our school systém; educational heritage and brsader con-
cepts of education,

Library references:

No reference is made to the library, librarians or instructional mate-
rials' center in the table of contents or the index,

SUIMMALLY AND EVALUATION

Having undergone four editions the text is now considered according to
the editor's forsword as a classic in its field but unfortunately, it gives no
attention whatsoever to the library's role in education, In the index, under
the heading "certification," reference is given to counselors, emergency teacherz.
guidance directors, principals, psychologists, speech and hearing therapists -
but not librarians, The text does, however, on page “0-09 under '"Trends in’
Certification Standards of Administrators, Supervisors, and Other School Pevson-
nel," mention librarians as smong school personnel who must hold special certif-
icates, _ '

As for mentioning the libraries themselves, the author in his chapter on
"Opportunities in Education" states that there will be increasingly greater

demands for library services.



In following out the seven index references to the Elementary and Sec-
ondary Education Act of 1965, one of them stated that the Act provided assist-
ance to libraries, but did not mention how or why.

In the chapter, "Eecaming Effective in the Classroom," the author speaks
of the school of the future and makes the following statement:

"The largest area in the school will be the instructional materials'’
center. Here all the advances of technology will be harnessed for
aiding pupils. For example, dial-access systems, whereby pupils can
retrieve information through a screen and earphone set, will be housed
in the instructional materials' center. Rich storehouses of books and
booklets will be available in every school, and study carrels, small
stations giving privacy on three sides, will be used by pupils as they
accumulate understandings and develop skills.., Emphasis will be on
nurturing skills of inguiry and organizing principles."

p. 204

Following, he states:

"Various types of instructional materials are becoming available to
teachers. In order to meet educational challenges of the future, gain

skill in the effective use of such equipment and techniques,"
: p.205

thile the author anticipates the advantages of the future "center! one can't
help but wonder why he overlooked the obvious advantage of learning to use our
present materials! éenter more effectively, His statements seem to indicate
that he was unaware that the schools of t@day-had any. The current school 1i-
brary's contribution to more effective classroom teaching apparently was not
c@nsidered}very significant by this author. .

Perhaps one cannot Jjudge this text on its émissiOﬁ of the library's
role in education for it is not a book on education so much as it is on the
profession of teaching, Haweverj no student reading the book would knaw,that
the public school librarian is an integral part of the teaching profession ncr
that the library was astabiished to enrich the curriculum or act as a materials
center for the teacher. Ironically the author does not overlook the %alue of

che teacher aides in increasing the effectiveness of the teacher,

Rating: Merc acknowledgment
Negative view
Five schools have adopted text
One offers library unit
.Three do not offer library unit
Cne did not answer Questionnaire I



Stone, James C, and Frederick !/. Schneider -
g/ Foundations of Edueation, New York, Thomas Y. Crowell, 1965,
3@[.;,13- s ‘T-—-\JD _
(Commitment to teaching, v.1)
Stone, James C, and Frederick lY. Schneider
Readinga in the Foundations of Fducation., New York, Themas Y. Crowell,
1965, hhAp., 25

Volume one only of text adopted by:

Eastern Kentucky University
Education 202, Professional frientation

Description of texv:

The contents of tnlg beok were determined to a degree by a survey the
authors conducved concerning what two groups of prospective teachers
felt. were most important to introductory courses in education.: Both

- groups, ithe group just beginnlng their study and the other group just
completing their tzaching internship, agreed ¢n what topics should bs
discussed and in what order. This survey was then used as a guideline.
The authors deal with education theory as well as the practical appli-
cation of theory and each chapter closes with a set of questions and
projects d@%lgned for a deeper appreciation of the material, The Look
1s divided into 12 parts: the milieu, the goals, teaching, pressurcs
-and problems of teaching, pressures and problems of the school, the
pupils as learners, the pupils as boys and girls, the pupils - class
and caste, the past, the philosophies, the system, and the proflession.
The gegand volune 1nc1udcs 63 essays by various authors relative to tho
topic of education and is correlated not only to this text but to five
other introduction to education texts as well., They are: Chandler's
EDUCATION AND THE TEACHER, Haskew's and McLendon's THIS IS TEACHING,
mmthmmmeanﬂm wmw'ﬂdmmw'SEWMHm5W=
TEACHIRG TODAY and Kneller's FOUNDATICNS OF EDUCATION. '

Library references:

No reference is made to the library, librarians or instructional mete-
rials' center in the table of contents or the index of volume ore.
There is no index to volume two and an examination of the table of cin=
tents revealed no library topics,

SUMMARY AND EVALUATION
No mention of the library could be found in this text anywhere. When
the authors' chapter on the "Pressures and Problems of the School" was scanned
and they focused their attention on textbooks and the advantage of multiple
boolcs some reference to the library was axpected.

"All of this points up the importance of manf books and other teaching
materials in the truly effective teaching=learning sjtuation. If teach=
ers accept the broader purpoges of education - if they want boys and
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rlrls to learn to think critically and to understand what theyr learn -
references an d textibooks and various other i
are a néE§SAlty. The books and qu;ﬂmenh such as meps, charts, i 3
various types of projectors, and tape recorders shou ld be stored in or
near the ssroom, readily accessible to teachers at the time ther are
neadad.

The facy is, however, that a l arge number of school systems do 10t
have a larpge supply of books and other materials, hc@d LE&CEETS can
teach, and are teaching, acceptably every day undsr adverse classrcon
conditions and with inadequate SUppTiﬁs af baoks and other materials:
hovever, i% is reasonable to assume that they would do a Letier Jak if
they were provided with the too LS and the f321llt1€g they need.

9,1@9
Hare was the obvious place to tell the role of the library in education., At
least an acknecwledgment of™Mts existince was in order!
It wus intéresting to note, however, that the authors, when it came time
at the -end of each chapter to list the "Activi ities and Projects" relative to
that particular subject areca, suggested that the college student get materizls

erent instances: p. 75, no. 83 p. 117,

from their college 1] :
ro. 6; p, 138, no, 6 and 7. The authors must obviously find the library a sab-
isfaczory depository of miscellzneous materials if natﬂjng else.

35 important cul-

tural trends and the first one, in which they cite a qu@tation of Clark Kerr's,

reads as follows:

"Knowledge in every subject field has increcased as more of our resources
are directed toward research. 'Knowledge has certainly never before in

history been so central to the conduct of an entire society, What the

railroads Aid for the sccond half of the last century and the autorobil
for the first half of this century may be done for the tscecnd half of
this century by the 'kmowledge! industry: that is, to serve as the fo-
cal point for national growth,'v

Iy
n.&=9

The information explosion is thug acknowi.edgad and the inc ncreased emphasis on
research is cited as one of the most lmpartant cultural trends of our socicty.
Yet, n6 where is théfé any point made regardlnn the library’s role in either
the orgenization of knowledge or informational research,

The authors reported the finlings of a National Education Association
Research Division questionnaire which revealed some figures that besr reflec-
tion, Questions were posed to a sample survey of pﬁblic school teachers to

find out how they felt their-college preparation fitted them for teaching.

R Tt
A o

~3
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The following question was asiied relative to certain subject areas:

"In terms of your actual tea aching needs, to what extent did your under-
graduate teacher preparation pregram prepare you in the following arcas?t
P07

In the use of audio-visual. equipment and materials, the teachers el they

%3

necded more training in this area than in any other, Of the respondents, 60,17

felt they pgot too littié, 38,14 about rlght and 1.£7 felt they got too ruch.

“his response leads one to suspect that teachers obviously find the use of
audio-visual aids a very real assisiance to them in their classroom work. The

text is a selection of essays by wvarious au-

of the more controversi ljésp,cts of the disci-

e
ssays entitled, “Crgenizing for Tmproved In-
struction, ' was writtan by the American Association of School Administrators
and the Association for Supervision and Curriculum Development, In listing the

services and resources needed, library books are mentioned as one of the iools
for teaching and learning that are groving in number and complexity,
"Tools for teaching and laarnlpg are growing in number and complexit;
‘mong them are recor ding’'and playing machines, projectors, films and
film strips, labora atory equirment, models, textbooks, manuals, refercice
and library books, information storage and retrleva$ gjstémQQ teaching
machines, radio, television, and more to come. These things require
storage, maintenance, tfnﬂspﬁrt wion, and even special operation and
direction., Yet they are adjuncts, ugeful only as they enhance tcaching-
learning whare it is going on.
g body of spacialists
£

50 wich human resources. There is a Zrowing
vhese funetion it is to support and stimulate teaching end Learning.
*hﬁy work at curriculum development, . instructional improvem. it, profes-
sional growth, evaiuation, and research, They 1nclude specialists iﬁ
guidance, in psychology and child development, in problems of ehymicn]
ckildren, in subject areas and sp 2131 cur:'culums for- adulte ﬂd unh

vocations, in health, in inservice growth programs, and in the whole
range of instruch 1oﬁal mater1g1sg me dla and media services. Thege are
- peaﬁ .e ve ‘call rcsource people.! : ) .
' 0.369

Note that the term libraries, or librarians, has given
materials and media services.
A separate essay on the role.of the library in education would have been

‘

an appropriate Silectlaﬂ far inelusion in this volume of the text, espscial
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the proposed new concept of the instructional materials center,

Rating: Ne

Wingo, Glenn lax
The Fhilosophy o Aﬁarlﬁnn Lducation. Boston, Heath, 1965. 438p., ¢7.50

- l = E 2

Text adopted by:

University of Kentucky
Education 301, Education and American Cultw: ,
Ly (their collegs catalog entitles this course, Amer;can Public Educ.)
by g2 B 3

Dzseription of toxb:

The beok cffers a panorama of contemporary American educa
and its various connections with social and philosuphica
The author talkes the viewpoint that the prevailing tre
is conservabive and he presents other traditions in emucafLOﬂ and pn*
aagﬁhy as protests against this conservatism, He discusses essentialism,
idealism and realism &s the conservative view of education. Progres-
sivism and pragmatism is given as the liberal pretest against the con-
scrvative tradition, Othep prot@~+ movements are presented as
péféﬁnialismg Marxism and existentialism, .

Library references:

0 references

o

‘Uﬂ‘

EVALUATION
Dﬁe cennot judge this text for its omission of any reference to the 1li-
brary's role in aducatlong for one would not expect to find such a discussion
in a text of this kind.  The surprising element in thlgﬂdagc1@5ura is that a

5 enfes

philosophy of education text would be considered appropriate for a course de-

signed to acquaint students with the teaching profession for the first time,

Rating: Text not pertinent : -
School did not answer Questionnaire T




SULEARY OF FINOINGS °
The picture of the public school library presented by these selected

textbook authors was a blurred and faint 1ikeﬁéss of the institution we tout as
the heart of the instructicnal program, lhat emerged was not a dynamic service
organization upon which all instruction was dependent, but a shabby insignifi-
cant 'place' where teachers might find some supplementary books. There emerged
an awareness of what the library potential was, but a grim accéﬁtance of what

it had become. There was a glinpse of a glamorous future but an apology for the
current state of affairs. There was a glimmer of hope in the reaction of tha.

~

elementary schools to their new fo'ad centraligzed libraries. Therc was a dis-

the library structure - responsibilities so importent to the newer ccncepts of
instruction that they dared not be trusted to the library. All in all, this
examination was a discouraging one for the library profession and poses some
serious questions regerding the future of our school libraries. '

One of the most surprising discoveries came with the realization that

the profession did not need to be Céicerned about misinformation with regard to o

their image but rather with absence?af information, If this examination had
been limited to those texts which contained an index reference to the library,
only nine books would have been examined, Obv10usl§m6ﬁe cannot judge the im-
portance of the library in education on the basis of the number of times it ap-
pears in the index of a book, but at least this is indicativc of the degree of
coverage on the subject. Only four of the books gave in-depth coverage at cne
locaticn in the lext worthy of a topical reference in the table of contents,
Sixteen of the books examined had no library references in eitlier the index or
table of contents. |

It soon became apparent that if any kind of an image wds to be dravm
from these books, a page by page scrutiny ofﬁﬁhe contents would have to be mace,
concentrating on those spots where some library coverage should be given. This
kind of examination is time consuming and tedious and guite possibly passages
were overlooked which should not have been, If so, it is hopsd that their over-
sight wifl hot cause ényrdistartion.

Eight of the texts had scattered references throughout the book that

-we:e-not indicated in the index, either by oversight-or because of the brevity
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of the informetion, Only two of the teyts-had what was termed extensive cover-
age, enough upon which one could build a unit on the role of the library in
education, Fouwr of the booiks fell into the adequate coverage category, though
the term is misleading. The library was mentioned where cne would expeclt .t %o
be mentioned though no in-depth coverage was given. Rleven of the texts ac-
knowledged the presence of the library in the schecol and then dismissed it.
These references to the library were usiially made with the foecus of attenticn
on some other topic of concern. Th@iiibrary was merely a backdrop. No covar-
age of any kind was given to the library in eight of the texts though in all

fairness seven of them would not be expected to give much coverazs.

As for the view of the library that these books presented, only six of
them presented the library as performing a positive role in the school program.
Eight of them precsnted a negative view of the library and one a distorted view
of the library. Three of the texts paid a kind of 1lip service to the -1library,
ackrowledged its presence, but gave no real view cf i, Such an evaluation is
a subjeétive undertaking and in order to understand the term, "positive r@ieg"
'megative view! or "lip service" one will have to refer to the evaluation of
each of the texts, The chart on the following page may assist anyone wishing
to refer back to the textbcok evaluation for clarification of terminology.

The reason why so few teacher training inétitutiong in Kentucky offer a

unit on the role of the libraryriﬁ education is apparent, The textbooks do not
have enough information on the school library to warrant a special assignnman®
and probably the introduction to education courses are nrimarily textbook ori-
ented, According to the responses made to questionnaire I, of the four schools
offering the unit on the library, only one réplied that the textbook was the
basis of the assignment. Unfortunately this textbook is the one with the dis-
torted information that prompted this entire examination. All four schools -
offering the'lihrary wnit, rapérﬁed diesatisfacticn with the text, though two

of these texts hed what was judged to be extensive coverage, A second school

brary, A third school uses two texts, one which acknowledges the presence of
the library and pays lip service to it and te other which includecs nothing on
it. The fourth school offering the unit, does so in an instructional materials
course rather than an introduction to education course perhaps because the text
76
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for the materials course gives extensive coverage to the library and the in-
froditticn course text acknowledges the litrary only, and presents a negative
view of it, .

A kind of 1ip service is detected from the majority of these textbook
authors, Libreries are where the books are kept and to this extent, the educa-
tors admit their importance to education. The prospecvive teachers are advised
through these texts that the school library is there to be used and that 1i-
brary books are necessary to supplement textbooks. They are told that school
libraries ofitetime are unsetisfactory. Cne author indicated that adaquate
facilities for all children could be provided at $1.CO per capifa anrual ex-
penditure, with better service with'n a $2.C0 reach, There vere sungestions
that classroom collccticns ecould meet the library needs or students with no
clear indication that they were supplementary to centralized libraries. Stu--
dents and teachers were adronished to use the facilities of a community library
where available. Students were advised that concepts are changing with regard
to the library, that libraries in the future will be instructional materials
centers, Some authors examined the 1jbfary in terms of its avchitectural splen-
dor and its role in setting an attiactive learning environment., Few authors af-
ferded any professional stature to the position of the librarian. One author
stated that to be a librarien, "the cerplete training should include a minimum
of fifteer semester hours in education, scme study of psychology, and practical
experience in actﬁal library work," The author than asserted that the teacher
who took some trairing in library work would get a larger salary than the full-
time librarian, There was a hint that librarians were not always as: helpfvi-as
vhey could be, Students were given & rather fuzzy picture of where the library
fit into the educational program, curricular or non-curricular. The library ser—
vices of the schocl were just as apﬁ to be lumped with the hot lunch program and
transportation service as with the curricular vrogram of the school, The li-
brary, in some instances, was presented in n%ithér category. Few of the texts
olfered any instruction on how teacliers could utilize the services. of the echool
library.. 1t was hinted upon occasion thatugeachars might use the library to as-
sist them in the education of the exceptional student, One text urged library
dse_for the slow learner but ignared it for the gifted student, The manner in

which it was to be used for the exceptional student was not indicated, Only onz

ERIC |

Aruitoxt provided by Eic: ; . A T . : . . s _

A 3



i3

. Aruitoxt provided by Eic:

2

cook insisted that there were certain reference tools with which all teachers
should be familiar., Several authors suggested that teachers should kmow hew to
use the library so to assist their studsnts in library utilization. Cne

cuthor stated that few individuals knew how to use the library well bub made no

recormendations to remedy the situation, Cne author suggested that students

)
i

‘needed to be taught how to use the library, providing the instruction was not too

formal or too detaile¢, Cne author suggested that the teacher might have some
voice in book selection.
The neglected library image was detected most often in regard to the
library in the secondary school. The elementary education oriented textbooks
seemed to hold the library in higher regard, especially the instructional mate-
rials center concept of the library., This seemed to indicate a ra'her shameful
1

record of performance, since libraries in the secondary school have long been

]

established and elementary library service is a relatively new innovation., A
gnawing suspi.cion that the educators had not expected the library to perform

any services for the teacher was detected, The professional library seemed no-

vhere evident as a part of library service and the audio-visual center, upon
occasion, was depicted outside the library structure. ’

The general impression that prevails after this examination is that the

public school library | ally has had little effect on the education of stu-
dents, I have the feeling that when librarians think of the public school 1i-
brary, they think of the outstanding examples of the more gr@gressive school.
system., When the educators see the school library, they see the run—of;the—mill;
rather ineffective facility hampered by its quarters, its scanty collection and
its lack of trained personnel, _
Lducation has bcen textbook and teacher oriented for years, but a st

T

is taldng place and education is becoming more and more learning oriented, The

teachers are becoming more dependent on supplementary materials and gadgetry to

enhance their classroom teaching, Information is expanding too rapidly for them

to be satisfied with the single textbooks. Their teacher training texts are con:-

stently referring to the necessity for supplementary materials and so they pey
1ip seyvice to the library. Educators knéw where these supplementcry materials
are h@ﬁ;ed, They know tod-the potential value of the library as an information
and le?rni;g cgnterg vut the libraries have not yet measured up Lo their expec-

i

i
|



tation and needs and they have learned not to be dependent upon them. Too often
ways were offered the prospective teachers of getiing around the use of the
school library. They were advised they could write directly for materials, use
the community library or a nearby college library. The services rendszred by
the outstanding schocl library must be the exception rather than the rule, or
surely more attention to the library would have been reflected in the teacher

training textbooks.
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UNIT CUTLINE ON THE

LIBRARY!S ROLE IN FUBLIC SCHCCOL ELUSATICN
A critic, in order to contribute valuable service to a body of know-
‘edge, should bte able to offer advice for improvement of the art. form under
scrutiny, It is fitting at this point in the inves tigetion, thercfors, to com=
rent on what the library's role in education should be and what the educatici
textbooks should present.
in education. They orga-

iy

Libraries perform five quite different role
nize information, et the climate for learning, store materials when not in use,
vransmit, instructionsl materials of all kin nd, and retrieve stored information
for immediate utilization, We must never lose sight of the fact that it is the

library that is charged with the avesome esponsibility of the organization of

knowledge. Edueation in all dised plines 1s dzpendent upon organization of pre-

vious lnowledge to assist in the =stablishment of new Irontiers of discovery,
or

Without “ganization, education would be slow indeed. Anadgt ts organized
maberials, the second role of the library seems obvious, that of establishing =

climate for learning, Vith so much to lear rn from the recordad past, the environ-
1 n

ment btﬂk@na to the curious mind, The ibrary is a learning centex r, a place

wvhere one can retrFéat to study. The role of the librery as the ctorehouse of
center

the printed word has given way to the newer concept of the library as the
for insvructional materials of all kinds, the audio as well as audio-visual and

programmed materials and equipment, A fourth role is that of transmission of

materiels, A library annot be content with 7 a collection of

baoles and other media, Tt must di trlbuka the ﬁatér:ala§ find ways of getii.

matevials off the shelves and into the hands of the public it serves. even
ar

e of their existence or even that their utilizgation

_that public is rot aw

R vi:wﬂ

improve the learning situ:ti:ﬁi Another role that is as suning more and more i
zortance in this information n packed world is that of information retrieval, The
information that is stored away in the millions of volures must be made avgilable
A3 quickly as possible and presented in a form that is understandable at varying
levels of comprehension. -
; The library should te, in fact, the heart of the instruciional progran
) ;bua the phrase _{ as been atiributed to our libraries g0 irﬁely that it“}ChQE?
}léljawly | the light of the findings of this examlnation. Just as the heart
o 81 -
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pumps blood through all part. of the todv, the effective library should pump

crganized information and multi-media materials into every classrocm, office

1'.|\

ond organization of the school. The heart is not a place where blood is dej
itzd; it is & place where blood is transmitted to the parts of the bedy thatl
could not function without it. When the heart ceases to transmit and merely
acts as a depository for the life-giving substance, the patient dies. Uthen our
libraries fail to transmit and act only as depositories, they cease to be the
heart of the instructional program, and the instructional program must of ncces-
sity find new devices to take its place or suffor a stunted growth,

Vhat follows is a list of some of the items that should ke in a chapter

on the library'é role in public school educaticn.

fole of the libréry in education
Organization of knowiedge
Esvablishing a climate for learning
Storchouze of multi-media resourres
Transmission of materials
Information retrieval

The Changing concents of the library
The library as an instructional materials center
The library as an information and learning center
The Jjoint ALA and NEA Sta andards for Schcol Media Programs
The Knapp Project

Furictions of the school library
To enhance and enrich the curriculum
The library's role in the individual oriented currlculum
To meet the reading needs of the studenga
Extracurricuiar reading interes
Provision of specialized mgtérlais for the exceptional child
The gifted and talented 7
The mentally handicapped and retarded
The visually handicapped
The disadvantaged and social deviant
The reluctant reader
To act as a materials center for the teacher
Audio-visual media laboratory '
Professional library
To 1ﬁstruct in the use of mgterlals
' Leven different kinds of réiETEﬁcé tools
‘Unique function cf each of the.tools

Zelection policies of the library
School Library Bill of Rights
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i

e

acponsibilities of the teacher in a 31brarv oriented school
In book celection
Keeping librarian informed of materia
teaching
Keeping librarian informed of upcoming and ongoing units
Resarving "reading needs" for students
In pupil assistance’
Pointing out to librarian the students who need speeinlivad
materials
-Assisting students in library use
. hsking librarian to instruct students in technique of infermat’on
gathering
In professional utilization
Submitting req1cst for teaching aids

<

. needed to enhance <larcsroo

E‘ﬂ‘
=

Submitting requests for professional publications

Allowlﬂg ]lararlﬁn Gppﬁrtuﬂlhv tD show the teacher the new
e ale e =

rortunities

Kiﬂd of npositions available

. Certification requirements for school librarians
Job Gppartunlt;cq

[ E—
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TMPLICATIONS Ti’E PUELIC SCHCOL LIBRARY IMAGE
The educators are impilying by the picture they present of the litrary

in their textbooks, that good school libraries are not yet a universal fact,

¥z might well ask, whose responsibility the school library is, the elucators or

the librarians, It i4 only through the joint ccoperation of these two kindred

professicns that the fullest measurc of 1libra a&ry service cna be extended to stu-

dents at every level, elementary thr@ugh cont*nu1ng adult education.

The Educators!

Francis E. Kepple; former L.g. G@mmlsslaner of Educatiéﬁ; stated that,
"Lt acol without a library is a crippled school," Yet i1 1964, 60% of our
elementary schools serving some 10 million children had no Libraries, and 845
¢l our libraries vere without 1i zyrlaﬁd.l At that time, cities 1iké Boston
were without elemzntary school libraries and Fhiladelphia had cver 1C0 elemen-
tary schools without libraries. The city of Los Angeles had eleimentary library
=collections but no librarians, |
With the passage of the Elementary and Secondary. Education Act in 1965,
all this is now in the process of Cﬁgﬂglﬁg New blood has been pumped into
school libraries all across the country, Not only are new materials being pro-
vided, but new. quarters and trained librarians as well, Under Title IT of this
Act, £3,000,0C0 school children have been provided with 70,CC0,0C0 books and
audio-visual teaching aids; 62,000 libraries have been expanded, 36C0 nsw ones
have -been established and 250 special ]ibfaryzéén{er% have been openzd. In
&ddition,under the National Defonse Education Act, 47CO school Jjbraflang havn
bzen enrolled in summer training 1n5t1+utﬂg.2 _
The impact of thess libraries should be reflected positively in the

. teacher training textbooks of the next few years, That is, -they will be, if

Tanner C. W, "Getting and Keeping a School Librarian," N. E. A,
Jozrnal 5l L3, Oct. 1965,
2
- Wagner, Susan. "Critical Jests Ahead for Federal Book and Library
ﬁr@glamsg" Publishers Veekly 195: 63s63 April 28, 1969,

o s, - T -
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the likraries continue to receive the kind of [inancial support nzcecsary to
suelain their preg, here is a hint of better things to come in
the heralding by meny writers of the new multi~media 2wt of the libravy.

It is vitally dimvortant that our ‘ibraries (or media cent er“) never Lignin want
for finaneinl support, Some of the financial girding of the Elementavy and

Sceondary Education Act is already showing indication of being withdiamn., The
educators in the local public school systems, however, nust not allow support
for their libraries to dwindle, lest the new media center deteriorate into bhe

unimpressive 'library! the textbook writers ignoréd

‘wlﬂ

The nev Stendards for Schocl ledia “rarrémé gstablished through the

cooperation of the Americen Library Association and the National Educabion

snould assure continued support of our library programs and fore-

stsll any lapse in improved cervices. T[ducabors must familiarize themselves

with these ctand

the teaching profession wiioleheartedly endorse them,

It

Prospective tcachers should be made aware of them, and

L)
Educabors must call for unified media centers encompassing the services

of ihe traditional lzbrdrvg the instructional materials center, and the profec--

not be parcelled out to sepa-
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rate facilities. Educators rmust alse insist that these centers be administered

hy professional personnel, media specialists as well as librarians, with sui-
ficient clerical assistance to assure proper use of professional time. The

ould be used by the educators as aims toward which they chart thair

L‘u

progress, as a yardstick to measure their performance, and accrediting agenc

shouvld tale these standards into account when evaluabting cach local school

systen.
Scme years ago it was estimated lthat Ly this year, l??D; tliera would be
in the vicinity of 125,CCO vacancies in our school libraries., This [ipure ar-

4 or the assumption that every library would have a

rived at, no doubt, base

i

e
trained librarian and that sciools without libraries, would get oric.

Eleménbary and Secondary Education Act of 1965 was passed, public school ad-

country faced the shortage of librerians in the loc.l

35
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gchools, in their own fashion, They urged members of their own faculty to re-

28ying their expenses in many instances,

1
turn-to coilepe for ibrary trai

In response to their cry for help, many institutions of higher learning bepon
. 1<3 <] g e :

offering cources in Zibrary scicnce., As a result, teacher libraricns are not

a5 scarce as they once FE?QQ and vhere 1s little excusz for librardes in the

If one can draw a judgment Trom the past, based on the dreary inmage
painted by some of the textbook authors, and personal ebservetion, when funds
for public education are tight, the library is one of the first places to fcel
the pinch, ook budpgets are rolled back, collections lose their vitality and

the librerian, offering a diminished service, finds that in the eye

0
cenool administration, her job has deteriorated into a clerical position easily
dispensed with. ducators must not for an instant, however, consider that the
libraries established by specialists can be maintained by generalisis. ‘hen
funds get tight, tne librery budget must not be considered the Ffirst place o
economize. Newly established and expanded libraries must be given a chance to

alist

maximum benefit from a budget of any size, larse or small. There is a vash dif-
p = wd - (=)

n library nrocedures to get the

e

W.Jln

srove thelr worth and it takes a spec:

rerence between a collection of books and a library, and the trained librarien
can make that difference. The library is an information center and the librar-
ian is not a!mare keaper of the books, tut an information spscialist as well,
vhose talents must be utilized in guiding students and teachers alike in their
pursuit of informrtion,
Education is the process of imparting or acquiring knowledge. It is the
ebhod by which man inforas himseif and his fellow man. tho in this day and i
1 doubt that the job of keeping man informed has taken on giant proportions?
The tremendous information explosion of the post World War II perici 18 everse-
vhere apparent. Iﬁformatlan specialists tell us thot informaticn is doubling

an the rate of every tvelve years, more frequently in the scientific fields,

From the time a student starts in the first grade until he graduates from 2igh
school, information has doubled on him, The student entering college in tho
6015 was faced with twice the informaticn the student of the 50's foced. “ho
knows but what informeticn growth in the 70's will not be accelerated.

1

k]
o

EZducators have found out that they can't begin to teach students

86
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theve 15 to know shoub tHe subjects they noed to know.

~ators are beginn increasingly more impovtant to

motivate the ctudent to iind out for himzell what ke nzeds to lnow., The toxt-

Looks refact a g 2wing awarcnass of  the individually oriented curiiculuwn wheore

the emphasis is on personal study and rescarch., The giftcd students ave already
teirs shifted into titis kind of program., Rducators mist accept the fact thas
in this information packed world of ours it is essential for our roung peonle to

t
te taught the techniques of information gathering., then we can not possibily

teach them all they need to lmow, we must at least try to teach them hew to find
out for themselves when the rieed arises.

Cur libraries are the information centers of the worid, for it 1s here

Lhat recorded knowle DF& of all kinds, and all times, are housed, Librarians
have been specifically trained in the technigues for retrieving this inforrnztion

as exneditiously as poscible, at graded levels of comprrehension, utilizing

erence tools unknown to the layman. It is time the educators accert, without

I

Ehuiug the fact thab they do not know all there is to know about lilbw ary usnos
and turn the taslk over to the librarians,

Tha job of teaching students the techniques of information matherine

|--4

cannot be done in an hour lecture, by the librarian who offers it whenever she
can gfab a period away from a ciassroom teacher. It requires that time be al-

ed to it in the regular curriculum, at all levels of edu Cutioﬂ elementery

—
O'
L—vl\
[' ﬂ

gchool through higher education, with an ever inereasing degree of libravy co-
phiztication, "The half of knowledge is knowing where to find it," and educa-
tors must make rcem for such instructicn in their curriculum. When students,

some of whom evertually become our professional educetors, inow hou to use the

Tacilities of thelr libraries properly, their libraries will take on added i
portance in their educction. Insisting our students use the library ié one
thing, Assisting them in library use is guite another.

To summerize ihen, the responsibilities of the qucatarﬁ for improved

librory facilities, wre fourfold. They must assure financial support for. li-

brzries that is adequate to cover the cost of the best possible
P

must whole-heartedly endoraze the,Sﬁgﬂda@ﬂslipr thﬁﬁ1;;cﬂla ToAT
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They must irsist that all libraries be maintained by full-time, trained librar-

iens, with ed:quate clerical assistance to assure expeditious use of nrofessicn-
al time. They must awaken to the realization that the educated man of the ru-
ture must bz -steeped in the knowledge of how to locate information, allowing
time in the repular school currictnlum for the study of the techniques of infor-
mation retr .eval.
The ILibrarians' Role in Library Improvement

It *rould appear that despite the liy service paid to it, the library is
not the heart of the instructional srogrem of the school, If it had been, ihe
educatilor textbooks would have been full of the utilization of the library to

assist tle novice teacher, and it wouldn't have taksn an act of Congress to

convince school administrators of the necessity of universally providing li-
brary services for all school children. The public school iibrary has taken on
signifirance, more through the stimulation of federal matching funds, -than any
serious change in the philosophy of che school administrator.

The library profession, however, is now in a position of showing the
educators what it is capablesaf doing. To date, educators, for the most part,
have revogniged libraries in their organizational =~nd depository function only,
However, they are in the process of enlarging the generic book concept to in-
clude the multi-media format. Aware of the inability to satisfy the teaching
function with the use of a single ﬁaxibaokg aviare of the necessity to teach for
individual differences, educators are ripe to learn how to gain maximum vse of
library facilities., The responsibility for improvement of school libra:y ser-

ices on the part of the libr.-y profession is mainly one of édgcatieﬁ. Based
on the findings of this study there appears to be a call for three distinct
kinds of educational progreams,

The curriculum in our professional library schools must te upgraded to
include the multi-media concent of the library taking into account, the changing
techniques of education. The cataloging and selection courses must be enlevpged

to include the difficult task of selection, ~rganization, and description of

nori-print meterials., Every effort of the professional associations must be

brought to bear on those state departments of education that have not as yet
made a course in audio-visual aids a ~equirement for certification of school.

librarians. If our librarians are to serve capably in our new media centers,

L
C3
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fron eatabliishic

must. be prepared new, to forestall sclicel

the eorters nuts

braries,  For thesa audlo-visunt

P53 on & regiosnal basis should be provided and urged upon ther.  Tibrar-

ians cannot be exmested t2 handle the madia certers
not allow themselves to he overburdened without suf
they must ke ready to handle ths media inteliie

/nother educatinnal area,
date, 1s that of edueating the lavman in techniques

in teaching, are

The few librarians who are eng:

preparation of libr

\r":‘

arians, the business of perpetusting
vors. Scme of the educati

individuals knew how to use

uation, but urged the librvery's usc nevertheless. Teachers were acnonished that
in ol the library. As concern~d pro

5 the teachers how tc uze itha

m\

who teache
a public scheol system whose scheol
depicted in the textbeoks, and he went to

crpt was made to teach the nroper use of the library,

vhet zpecial :ndovment does the teacher have to enable him to teach students h
library? Arce we willing to admit that

0 a
of our discipline that should be taught the

chemes so apparevt, and our metheds of desecr

Ex]

all students arc using our collections int@l“lgEﬁtly and efficiently, and pgot-

ting meximum benefit from our service? Even if this
t

bend in this information age, that the many reference

te information, are known to our studants? Can we in

having run

up against such goms as FACTS ON FZLEE STATEMAN'S YEARECOK, or even worse,

If the state of Kentucky is typical of cther states, no ser
is made to teach students the techniques of ijfnzmat;on gathering,

ing thzt is being done regarding library use in our institutions n?

arily to the discretion of the English




tchoo!s in their Frechman orientation programs will offor libtrrr: i shrac-

T
L
P

Liv.e Cnlv two of thoe twonty-one teacher training institutions in Kontuosy;
fored a formal course in the use of bterls and libraries.

It is time that the professicn irsist that cvery teacher rhouvid be

‘i) luﬂf
1@ material  Jor man te educate
himself, organizing ther, and then sitting back in our fsuper market! and 111QL
him to help hims21f, Recorded information has becoms so abundant, organization
has becore so CﬂmPléx; the nee” to know has btecore so urgent, and time has be-

cure 80 preclious, that assistance in use of our collection calls for a new bhrocd

of librarian. Thc responsibilities of the reference librarian need to be on-
Jarged. The libraries of the 70's, in wur schools at every level, call for »
teaching llbr rian,

Another educational arca the library profession should begin to give

cricus attention to is that of the training of technicians. Technicians con

Llu

ot
]

taught to take over meny of the sub-professional library tasks that e

[
o

riuch valuable time, thereby sbtretching the job capacity of the profession

The textbook writers while not openly critic1 ing the lih.arians

their omiesion of any appreciable reference to thom, impugned their profecsicr~

alism. There were veiled hints of criticism when one author suggested that 1i.

trarians were "usially" helpful, "almost always' willing to assist. ILibrari-is,

charged with the awesome responsibility of selection, organization and di

raticn of moterials, oltentime single-handedly, have had livtle time to davole

e
to public relations and personal assistzn

At the rate of information growih,

e
therc is no assurance that the situabion will improve. Even a tremendous in-

cecase in professional recruitment is not likely to more than just kesp us a-
breast of the tide, We must begin now t» rely on technici ;
setting up programs for their training, insisting on salaries ccrmensurate with

gholr responsibilities, and paving the way for their acceptance by educationul

sdnirdistrators and accfaditing agencies, If we don't gel added asc:
the nverloaded librarian, the textbtook writers of the next decade may not be so

kind vhen referring to. the assistance the librarian is able to offer thz indi-

L)
Lo

O
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If we don't get technical assistance the professicnal Libray-

Lo the classroom and teach the use of the informatic.. aids.
2fold edhicatinnal pregram of library professimm:  upgrading

ional cvericulum bo inceluds the avalo-visual media, teaching the
proper ntiilzation of its facilities to the layman, and training of tecknicinzns

al a:zistanca; camiot help but improve library scr-

vices, Cur image as a professicn of staturs will improve vhen educators wib-
ness the efficizney " the professional in handling the comples nzwer nedia

vhen they witnees the maximum utilization of library materials by teachers anl

students alike, when they wiltness the librarian using his tine ?TDfESEiQHQllYH

Yhen we have librery-minded te

we will have libraries at every levs’ their fulles:

T
measurs, the necds of our studen.s, litwary profez-

slons meet their respanzibilitlésg the teacher trainiﬁg textboniis ¢
decade will not ignore the contributions of the school library in the educniien
of the studentg and our libraries will, in fact, become the heart of the in-

svructional program.
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irch 2, 1969

how the school library
state of Kentucky, Herc at 1
20Ve 8 > of the library in the school in the In GuuQLitw
to Educaf on FDJlSﬁﬁ Hewever, we have fou: 1 that the t@xibnoh e
are using for this course a very inaccurate and distortcd
view of the school library,

examining sore other texts, fird that no mention of the school

litrary is cven made. On the basis of this, I belicve one of the
asmns for the shortage .of school librarians asross the country is

gt the infermation the’ proszactive teachers are getting about

cacher librovians is uwncppealing, inaccurate, or possibly noneixist-

Therefore, I have taken as my topic IGT a sabbatical rescarch
The Luuc ators! View of the Public School Librar
]

2 r. Hope-
bh professions may profit from such an examinat

.;1— H
|._l\|
:j

I w:ﬂld be most gratefml if you woul d vicase fill out th

3

a
auestionnaire and retwn it to me in the enclosed self-addres
enveiope.

Virginia § Saddler
Asst., Froid, of Library Science

(Cover Letter to Questionnaire Cne
Sernit to Director, Dept. of Education)

w
I
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your students, preparing for the teaching field, have 2 unit
cussion) on the role of the library in the school?
(25

in to question 6)

(Zf no,

In vhich courss is this subjaet troated?

that texhbbook do you use fur the course in which the role of the library in
the school is studied?
uuhﬂ“:

sxtbhoolk?

groom dilscussion 1Fd bv a 11Lraflan
gcthJ 11b“ar;au

Do your students preparing for the teaching fiecld get
in the use of books and libraries? (Lo not confuse
children's 11’Qrature course for elementary school téacherS)

- of it?

ccurge on thc use Gf b@@hs and llbrerlas
ientatisn on the use of the lerarv
Instruction in the English classes on use of bcoks and libres

Cther:

Have you ever had any training in the u 0] : aY
_Course in educabional research at the zraduate le¢
_Undergraduate course in the use of books and librari
“Unit on the library in an undergraduate English clas
_Experience gained from years of library use

Gther:

‘ w
m
o]
B
ot 3
i
o
P
L]
jo
=
[
o
:
el
o
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ned
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is
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’Agut Libf?“iaﬁ

uilegs
ﬁarhnm ville, Uv.
October 1, 19647

batical research project with which veu as n jibrarian
I em tryinz to find out how the schoel likrm v ois
ive teachers in the state of Kentuceley,

s2iking to our Tn,rc duction to Lducation clasces he re at Union on tha

v ibray } ﬁub]ic gechool ecucat. on3 I ng amased to discover
srtions preson their textboolk, I

DtHPr edvcation texts s“ihjd he mnda

bf

According to the
the state De; ;t

rmine
Tucation
that T

far nare of th; course ar courses riich introduce
QrDSQECt1Vg teacher, It is the texliook for this

am interected in examining,

Cn the Lasis of s<me of my findings t@ daie i beliéve one of the rcasons
for the shoxi > of librarizns across hat tF iffsrmaticn
ive teachers zre getting about 1 5

prosnecu
app, Jing, 1n1ccurdtg r possibly non-exi:

C temt The way t
can't heln but ref[ cted in the way their student e usg
siuQCAtgg alter alx, are our public cventually and hop
will want to be our colleagues,

'J Lo
Lt

o .l“j

I‘uhlmjmﬁ‘;ﬁcm'lfymuomd }
a3 zoon as possible and return it to me 1ﬁ the
iy ‘ElDLﬁFH M

Sincerely,

Virginia B, Saddler

sor cf Library Zcience

HI=X: tlanﬁalré Ivo
ence Librarian)

]



5 Union College, Barbourville,

‘ oductlcn to education course/or cours

1t
!.1'

liwat 1s the name of the basic i
in your institution?
Course number

Name

‘l

m
el
;[_—-.

2. That tesitbool has teen adopted for this course/or cour

v formal (cl

3« Do students in your institution get ang
the use of books and libreries? (Do not confuse t
children's liilerature or offered prospoctiv
— _Yes
— i
uch ingtruction, what is the nature of it?

[0y

L. If vour students do receive
A required course c
. __An optional course on the use of books

_ FFEahﬁgﬂ orientation on the use of *he ii brary
EIQ;gruQL;Qn in the English classes on uce of books ond librarie

n the use of books

]

o

Institution

Questionnaire Two

R
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specialists to the stu QJ’ “and practice of ‘educat ion, Baston, Houphton
Mifflin, 1962,

Morris, Van Cle Existentialism in Fducation: ¥hat Tt Means. New York,
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Chamberlain. The Teacher and School Orpsnization.

lertuclor Vesleyan Collepge, Cwensboro
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